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VY 1150My pO3IUTI MU PO3TIITHEMO JEsIKi aCTIEKTH, SIKi MAIOTh Ha MET1 IPOSICHUTH MOHATTS aHAITIZY
Ta OI[IHIOBAHHS y MPOTpaMi BHINOI OCBITH 3 eprorepamii. L{i KOHIeNi BKIIOYaTUMYTh OTIHC
PI3HUX METOJIiB OIlIHIOBAHHS Ta OI[IHKH.

Mu TakoX TPUCBATUMO PO3/1T PO KIIHIYHY OCBITY UM CTa)XyBaHHS, PO3IISHYBIIH ii [T Ta
OI[IHKY.

Syllabus 9: OuiHka CTYIEHTIB i CTa)KyBaHHS 5
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Iis1i HaBYAHHS

1. 3po3yMmiTH mpoliec OI[iHIOBAHHS y BUIIUX HABYAIBHHUX 3aKJIaJax.
2. 3po3yMmiTH pi3HI METOAM aHAJII3y Ta OIIHIOBAHHS CTYJICHTIB.
3. Po3pi3HATH pi3HI BUAM OIIHIOBAHHS B MPOIIEC] aTeCcTallii KOMIETEHTHOCTEH.

4. 3po3yMiTH KJIIHIYHY TTPOAKTUKY (CTa)XyBaHHs) JJI CTYACHTIB 3 eproTepartii.

Tema 9: Orminka CTy/CHTIB 1 KJIIIHIYHA PaKTHKa 6
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3. Ilpouec ONiHBAHHA HABYAHHHA CTY/JACHTIB

isi po3ainy:
* Po3pi3HATH OIIIHKY Ta OI[IHIOBaHHSI.
* BusHauuTH pi3Hi METOM OIIHKH Ta OIL[iHIOBAHHS.

* BusHauuTH pi3Hi TUIH OIIHKH.

VY KOXHIM Tporpami BUIIOI OCBITH MarOTh OyTH BHU3HAYEHI KOMIIETEHTHOCTI, SIKI MaroTh
MPOJIEMOHCTPYBATH BCI CTYACHTU. Y IbOMY TpOIECi OI[IHIOBAaHHS BUKIAJadli TOBHHHI
PO3IIISIHYTH OLIIHKY TPOLIECY HaBYaHHS, a TAKOXK MPOaHaIi3yBaTH, UM JOCIIIIM CTYICHTI LiTeh

HaB4YaHHsI.

OniHIOBaHHS — I1€ CUCTEMAaTUYHUIN IPOLEC JOKYMEHTYBAHHS Ta BUKOPUCTAHHS €MIIPUYHUX
JaHWX [ BHUMIPIOBaHHS 3HAaHb, HABUYOK, CTaBIeHb Ta TMEPEKOHAHb. 3AIMCHIOIYH

OI_[iHIOBaHH}I, BI/IKJIa,Z[a‘-Ii HaMararoTbCs NOKpaIuTU HaBYAJILHUM IIIAX CTYACHTA.

Orminka BijoOpakae piBHS BOJOMIHHS MaTepiasioM. OIIHKY MOXHa BHKOPHCTOBYBATH SIK
OCTaTOYHUN BUMIp ISl OLIHKU SKOCTI HaB4YaHHS. BoHa opieHTOBaHA HA PE3yNbTaT, Y SIKOMY

roJIOBHE 3amUTaHHs: «Horo HaBuMIMCs ?7»

Or11iHKa Ta OIIHIOBaHHSI YaCTO BUKOPUCTOBYIOTHCS SIK B3a€EMO3aMiHH1 TepMiHH. OTHAK BaXKJIUBO
PO3pI3HATH 0OWIBA MOHATTS, OCKUIBKM BHMKJIaJayi, SK MPaBWIO, BUKOPUCTOBYIOTH OOHJIBA
IpoIecH y CBOIM mpakTHii. Xoya OIiHKa rependayae CyKCHHS 1 3a3BUYail mepeBipsie Ta
OLIIHIOE HAaBYAHHS CTYACHTA, OL[IHIOBAaHHS Ma€ Ha METI MiABUILUTH SIKICTh IPOLIECY HAaBYAHHSI.
HaBenena Hipk4e TaOIHUIsT MOXKE JOMOMOITH 3pO3YMITH BiIIMIHHOCTI, aje TAaKOX 1 CXO0XICTh

JTAHUX TCPMIHIB:

OuinoBaHHA Oninka
Tpusane y gaci € MOKa3HUKOM 3aBEPIICHHS
[Tokparrye sIKiCTh TIpoLIECY Bu3znauae piBeHb OlMaHyBaHHS
HaBYaHHS marepiany
[nauBiyansHe 3aCTOCOBYETHCS Pa3oM 13

CTaHJapTaMH

He nae «6amy/ominkm» Hae «6am» abo «OIiHKY»
Hanae 3BopoTHiii 3B's130K [Tokazye Hemomiku
OpienToBaHa Ha MPOIEC OpienToBaHa Ha pe3yJbTaT

Ta6amus 1 BigMiHHOCTI MK OLIIHKOIO Ta OI[IHIOBAHHSIM.

B: https://www.onlineassessmenttool.com/knowledge-center/assessment-knowledge-center/assessment-vs-evaluation/item 10642
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Jlnst et miei mporpamMu My OyJIeMO BUKOPHUCTOBYBATH TEPMiH OILIIHIOBAHHS, 00 OXOIUTH

BECh MPOIIEC TIEPEBIPKU HABUAHHS CTYJCHTA.
3.1 OuiHIOBaHHA CTY/JeHTA

VY cBoeMy MOCIOHUKY U1 TIEPETIsiy Ta OI[iHIOBAaHHS Ha OCHOBI Kypcy, Mapta CtacceH Ta KoJjieru
BU3HAYMJIM OLIIHIOBaHHS K «CUCTEMATHYHUHN 301p Ta aHami3 iHpopMarlii A MOKpaIIeHHS HaBYaHHS
cTyneHTiBY. (Stassen et al., 2001, crop. 5) Lle BuU3HAYEHHS OXOILTIOE OCHOBHE 3aBJaHHS OI[IHIOBAHHS
CTYJICHTIB y TpoIleci BUKIagaHHs Ta HaBuaHHsA. OIIHIOBAaHHS CTYJICHTIB Ja€ 3MOTY BHKJIaJadaM
BUMIPITH €(QEKTHUBHICTh IXHBOTO BHUKJIAJaHHS, TOB’S3YIOUM PE3YyJbTaTUBHICTH CTYJICHTIB 13
KOHKPETHUMH IIUIIMH HaB4YaHHA. B pe3ynbrari BHKIaZadi MOXYThb POOMTH BHCHOBKH II0JI0
e(eKTUBHOTO BHOOpPY CTpaTeriii BUKIAJaHHS Ta TEperyisiiaTé HeeeKTHBHI MIIXOAM Y CBOIU
[eIaroriydiil JisyIbHOCTI.

BumiproBaHHs HaBuUaHHS CTYJEHTIB 3a JIONIOMOTOIO OIlIHIOBAaHHS BAXKJIIMBE, OCKIJIBKH BOHO
3a0e3meuye KOpUCHUHM 3BOPOTHIM 3B’ 30K SIK JIJISl BUKJIAadiB, TaK 1 ISl CTYIEHTIB MPO T€, HACKUIbKH
CTYJEHTH YCHIIIHO JOCATAIOTh IIIe HaBUaHHS Kypcy. Y cBoiit kausi Understanding by Design
I'pant Birrinc i Jlxelt MakTir mponoHyOTh CTPYKTYPY JUTsl BUKJIQIaHH — T€, 110 BOHU Ha3UBAIOTh
«3BOPOTHIM JM3aHOM», — sIKa TJKPECITIOE BAKIUBY POJb oriHtoBaHHs. st Birrenca 1 MakTira
OI[IHIOBAaHHS Ja€ 3MOTY BHUKIaJauyaM BHM3HAYaTH ITOKA3HUKH BUMIPIOBAHHS I PO3YMIHHS
CTYJEHTaMH IJICH HaBUaHHS KypCy Ta iX BOJIOAIHHSHUMH. BOHU CTBEPIKYIOTh, IO OI[IHIOBAHHS
Ja€ J0Ka3HW, HEOOXIJHI I TOKYMEHTYBaHHS Ta MiATBEP/KCHHS TOTO, 110 3MICTOBHE HABYAHHS
Bi10y10cs. OiHIOBaHHS € HACTIJIBKA BKJIMBHUM Yy TXHIM METOIUIl BHKJIQJAHHS, 10 iXHINA MIIXia
«320X0Yy€ BUKJIAJa4iB 1 PO3POOHHUKIB HABUAIBHUX MPOTpaM CHOYATKY «IyMaTH SIK OLIIHIOBAW»,
HepuI HiXK po3po0IsiTH KOHKPETHI OJIOKK Ta YPOKH, 1, TAKUM YMHOM, 3a37aJierib 0OMipKyBaTH, SIK
BOHU BHU3HAYaTh, YU JIOCATIIH CTYyACHTI OaxkaHoro po3yMinas. ~ (Wiggins and McTighe, 2005, ctop.

18)

Kypcy, a OTIM IOJyMaiTe, SIK BU OL[IHIOETE, YU JOCITaI0Th CUTYACHTH IIHX

w CKJIaIiTh CIIMCOK AESKUX HABYAIBHUX I[IJICH, SIKi B MO>KETE MaTH IS CBOTO
LIeH.

OIiHIOBaHHS CTYJICHTIB TaKOX MIATpUMY€ KpUTHYHE peduiekcuBHe HaBuyaHHA. CTIBEH
Bbpykding ykausi «Ctati BUKIaga4eM i3 KpUTUUHOIO PEBIIEKCIEI0» CTBEPIKYE, IO KPUTHIHE
oOMipkoByBaHHS (pedreKcis) CBOTO BHUKJIAJAaHHS € BaXXJIMBOIO YAaCTUHOIO PO3BUTKY SIK
rej1arora Ta MoKpalleHHs JOCBiAy HaBYaHHs cTyneHTIB. Kputuuna pediexcis, cnpsiMoBaHa Ha
BJIACHE1 MIXOM A0 BHKJIAIaHHS Mae Oe31id rmepesar Jis BUKIagadiB, BKIIOYAIUHA PO3POOKY
OOIpyHTYBaHHsS METOJIB BHKJIAJaHHA. 3a ciloBamMu bpykdinna, «kpuTHuHO pedieKCHBHUN

BHKJIa/1a4 Ma€ HabaraTo Kparie MoJI0KeHHS, 100 MOBIIOMUTH KOJIEraM 1 CTy/IeHTaM (a TaKoX

c001) oOrpyHTYBAaHHSA CBOET IpakTUKU. BOHA mpaIrroe 3 mMO3MINT VCBITOMIEHOT TPUXAIBEHOCTD.

Tema 9: Orminka CTy/CHTIB 1 KJIIIHIYHA PaKTHKa 8
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(Brookfield, 1995, crop. 17). Takum 4uHOM, OIIHIOBaHHS CTYJCHTIB HE TUIBKH Ja€ 3MOTY
BUKJIaJJauaM BUMIPSITH €()EKTHBHICTh BIACHOTO BUKIAQJAHHS, alleé TAKOX € KOPUCHUM IS
PO3pOOKK Ta OOTPYHTYBAHHS MENAroriYHUX 1 METOAMYHUX MiaXxofiB. OIiHIOBaHHS HEPiIKO
OTOTOXKHIOIOTDH 3 BUCTABJICHHSIM OIIIHOK, aje 1e O0yno 6 momuinkoro. OLiHIOBaHHS CTYCHTIB —
ne Oinplie, HDK MPOCTO BHUCTaBICHHA OLIHOK. OIHIOBaHHS IIOB’SI3y€ Ppe3yJIbTaTHBHICTh
CTYJICHTIB 13 KOHKPETHHUMH HABYAIBHUMU IUISIMH, 1100 HANATH CTYACHTaM Ta BHUKJaJadaM
KOpHCHY 1H(OpMaIlito po MpOIEeCH HaBYaHHS Ta BIJMOBIIHO BUKJIaAaHHs. 3 1HIIOTO OOKY, 3a
nanumu Crtaccern (Stassen et al., 2001) BucTaBlIieHHS OIIIHKH € JIHMIIEC B1JIOOpaKEHHS
pe3yIABTAaTUBHOCTI 3aBAaHHSA LHU(por0 abo JTeporo, IO Ja€ CTYACHTaM MiHIMaIbHY
iHpopMalio mpo iXHIM pe3ysibTaT, SIKUi JHIIE MOPIBHIOETHCA 13 MEBHUMH KpHUTEpisiMH abo
pe3yabTaTaMu iXHIX OJHOTPYNHHKIB: « OCKUIBKH OIIHKU HE Aal0Th BaM iH(OPMAILIIIO ITPO YCIiX
CTYZEHTA Yy JIOCSTHEHHI HOT0 1HMBITyaTbHHX IT1JIei a00 pe3yabTaTiB HaBYaHHS, BOHU JAIOTh Mo
iHpopMalii mpo 3aranbHUN yCIIX BaIIOTO KypCy IOAO CHPUSHHS CTyJIEHTaM y JOCSTHEHHI
KOHKPETHHX 1 YITKMX HaBUAIBHUX IIUIEH, K1 iX mMikaBaaTh»(Stassen et al., 2001, c. 6). Orinku
— TIe JIMIIE HAWIIUPIINH 13 MOKa3HUKIB JOCATHEHb a00 CTaTycCy, 1, K Taki, HE HAJAlOTh JTYyKe
3Ha4ymoi iH(opMalii mpo Te, K CTYJCHTH 3aCBOIOIOTH 3HAHHS YW HAaBUYKH, SK CTYICHTH
PO3BUBAIOTHCS Ta IIO 1€ MOXKYTh MOKpAIUTU. [HPopMmaIlisi, SKyBUKIIagadi MOXYTh OTPUMATH
IIIIXOM OIL[IHIOBAaHHSI, MOXe OYTH BayKJIMBIIIIOI0 Ta KOPUCHOIO [T MOKPAIIEHHS SIKOCTI 3MIiCTY
KypCy, METOMIB 1 CTpaTeriii HaB4aHHS Ta caMmoi mporpaMu Kypcy. Ha xainp, He3Bakarouu Ha
oOMexeHy iH(opmaliro mpo iXHE HaBYAHHS, OIIHKU JAIOTh CTYJEHTaM 3HAYYIi MOKa3HUKH
iXHBOTO CTaTyCy — akKaJeMiYHe 3BaHHS, KPEAUTH HEOOXiJHI JUIs 3aKiHUYCHHS IPOTpamH,
MOXJIMBOCTI TICISUIIIOMHOI OCBITH, TTPaBO Ha OTPHMAaHHS TpaHTIB Ta gornoMoruTomo. e
OJTHO3HAYHO MOXE BIJIBOJIIKATH CTYJICHTIB BiJl OCHOBHOI METH OIIIHIOBAaHHS: HaBUYaHHS.
CnpaBni, 3MimeHHsS (OKyCy OIIHIOBaHHS 3 OIIIHOK Ha OUIBII 3HAYyIle pPO3yMIHHSA
IHTEJIEKTYaTbHOTO 3POCTAaHHS Ma€ TOTEHIlIal 3a0XOTUTH CTYJACHTIB (a TaKOXX BUKIIAJAdiB i

YCTaHOBH) 3aiMaTHCS TOJIOBHOIO METOIO OCBITH.

SAx npaBuIIo, ICHYIOTh 1BI ()OpPMHU OIIHIOBAHHS CTYJ/ICHTIB, K1 Haif4acTime 0OTOBOPIOIOTHCS B

paMKax BUKJIAJaHHS Ta HABUAHHA.

3.1.1. IlincymKoBe OLiHIOBAHHSA

ITincyMKOBe OIIHIOBAHHS — Ii€ T, IO TIPOBOMThCA B KiHIli Kypcy HaBuaHHs. Moro romosHa
MeTa — IreHepyBaTu MOKa3HUK, IKUH «I1110MBa€ MiICyMOK» HaBYaHHS CTYyAEHTIB. [lincymkoBe
OLIIHIOBAHHSI Ma€ KOMIUIEKCHUI XapaKTep 1 B OCHOBHOMY CTOCY€TBHCSI pe3yJbTaTiB HaBYAHHS.
Xo4a miJICYMKOBE OI[IHIOBAaHHS YacTO OyBa€ KOPUCHUM JIsl HafaHHs iHpopMallii mpo TeHISHIIIT
JOCSITHEHb CTYJICHTIB, BOHO POOWTH 1€ 0€3 MOKJIMBOCTI ISl CTYJEHTIB OOMIpKYyBaTH Ta
MIPOJICMOHCTPYBATH 3POCTaHHS Y BU3SHAYCHUX cepax JijIsl MOKPAIICHHS Ta HE Ja€ MOXKIIUBOCTI
BHKJIa/1a4€B1 3MIHIOBATH CTPATET1I0 HABUAHHS I11]] Yac HaBYaHHS 1 caM mporiec HaBuanHs (Maki,

2002). [Ipuknaau miACYMKOBOTO OIIHIOBAHHS BKJIIOYAIOTh KOMIUIEKCHI BUITYCKHI ICTIMTH 200

Tema 9: Orminka CTy/CHTIB 1 KJIIIHIYHA PaKTHKa 9
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KypCOBiI pOOOTH.
3.1.2. ®opmyroye OLiHIOBAHHS

dopMyroue OIiHIOBaHHS Tepenadayvae OMIHIOBAHHS HaBYaHHS CTYACHTIB MPOTATOM TEBHOTO
qacy. Moro ocHoBHa Mera — OIIHUTH pPIBeHb JIOCSATHEHBb CTYJIEHTIB, 100 30UIBIIUTH
e(eKTUBHICTh HaBYaHHS CTYIEHTIB IIiJI dYac HABYAJIBHOTO TMpoIecy. I[HTepmperyroun
pe3yapTaTd poOOTH CTYACHTIB uepe3 (GopMyroue OIIHIOBaHHsS Ta MOBIIOMIISIIOUH iX IPO
pe3yabTaTH, BUKJIaAadi JOIOMaraloTh CTYIEHTaM «3PO3YMITH CBOi CHJIbHI Ta CJIa0Ki CTOPOHH
Ta IMOJYMATH TIPO Te, SIK IM MOTPIOHO MOKPAIIUTH CBOT JOCATECHHS MPOTATOM PEUITH HABUYAHHSD)
(Maki, 2002, crop. 11). Iler Xaruinrc Ha3uBae 110 GOpMy OIIHIOBaHHS OIIHIOBAHHIM 3a
MeXaMH pe3yibTaTiB. BoHa cTBepmKyeE, 110 «MeTa OI[iHIOBaHHS — O0OB’SI3KOBOTO YH 1HIIIOTO
— e TIOKpAIleHHS HaBYaHHS CTY/CHTIB, a TOKpAIICHHS BUMAara€ yBard HE JHIIE [0
pe3yJbTaTiB, a i A0 TOro, sIK pe3yibTaTu 3100yBaroThcs. OLIHIOBaHHS 1032 pe3yJibTaTaMu
O3Hayae OUTBII YBaXHHUM IMOTJISA HA MPOIEC 1 YMOBH, SIKI BeIyThb /10 HaBYaHHS, MPOSKE MU
nikiyemocs...” (Xaruinre, 1992, ctop. 6). @opmMytode OIiHIOBaHHS BKIIIOYAa€ KYPCOBY POOOTY,
y AKiil CTyJI€HTH OTPUMYIOTh 3BOPOTHHIA 3B 30K, KM BU3HAYA€ CHIIbHI, CIaOKi CTOPOHH Ta
1HII pedi, sIKi CNiJ MaMm’sITaTh CTyACHTaM IiJ 9ac MalOyTHIX 3aBllaHb, — 00TOBOPEHHS MiX
BUKJIAJIa4YaMU Ta CTYJIEHTaMHM, a TaKOX ICIIUTH HANpPHUKIHI MOIYJIB, IKi Jal0Th CTYICHTaM
MO>KJIMBICTh BU3HAUUTH BaXIIMBI ChepH U1t HeoOXiqHOTo A7 cebe pocty 1 po3BuTKY (BpayH i
Haiit, 1994). Otxe, 3BOpOTHHIl 3B'SI30K € BUPIMIATHHEM Yy (GOPMYIOUHX MiIX0JaX [0

OL[IHIOBAHHS.

BaxxnuBo BU3HATH, MO K MIACYMKOBE, Tak 1 opMyroue OIliHIOBAaHHS BKa3yIOTh Ha METY
OIIIHIOBaHHS, a HE Ha METOJ. Pi3HI METOIM OIHIOBAHHSI MOXYTh OyTH MiJACYMKOBUMH a00
hopMyOUYHMH 32 OPIEHTAIIIEIO 3aJIEKHO BIJl TOTO, SIK iX peanidye Bukiamad. Camwr bpayH i
ITirep Haiit y cBoiii kHmM31 «OIliHIOBaHHSA CTYACHTIB y BHUIIIHA OCBITI» HarojoIIylOTh Ha
HEOOXITHOCTI ocTepiraTics 3MilTyBaHHS LiJIeH OLIHIOBaHHS 3 HOTO MeToZI0M. «HacTo pobisaTh
MOMMUJIKOBI TPUMYIICHHS, M0 IMiJCYMKOBUM a0o (OpMyIOYHMM € MEeTOJ, a He MeTa. Mu
BBXKAEMO, IO II€ CEplO3HAa TOMHUJIKA, OCKUIPKM BOHA BiJIBEPTA€ yBary OI[iHIOBaYa BiJ
BUPIIIAIILHOTO TUTAHHS 3BOPOTHOTO 3B’ A3Ky» (bpayH 1 Haiit, 1994, crop. 17). Skmo Bukiagay
BBaXKa€, 10 NEBHUH MeToA € (OpMYyIOuHM, BiH a00 BOHAa MOXXE IOTPAMUTH B IACTKY
BUKOPHUCTaHHSA METOAY, HE BUTpaualoyu NOTPiOHUI yac Ha MepeBipKy HACHIJKIB 3BOPOTHOTO
3B’SI3KY 31 CTy/ICHTaMH. Y TaKUX BUTIQJKAX METOJ, PO KU i1e MOBa, €(heKTHBHO (PYHKITIOHYE
AK (hopMa MiJCYMKOBOTO OLIHIOBaHHS, HE3BaXKalouu Ha HaMmipu Bukianada (bpayn i Haiir,
1994). MiiicHO, 3BOPOTHUH 3B'S30K Ta OOrOBOPEHHS € KPUTUYHUMHU (HAKTOpaMH, sKi

BIJIPI3HSAIOTH (hOpPMYIOUE Ta MiICYyMKOBE OLIIHIOBAHHSI.
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OrriHKa pe3yJIbTaTiB CTYJEHTA B IIPOIIECI HABYAHHS Ma€:
* OyTH pO3po0JIeHa Il BUMIPIOBAHHS JOCSITHEHHS 3allJIAaHOBAHUX PE3yJIbTATIB
HaBUYaHHS Ta IHIIWX IIIJIEH MPOrpaMH.
* BIAMIOBIZATH CBOiH MeTi, Oy/b TO AlarHOCTUYHA, (OPMYIOUa YU IiICYMKOBA.
* MaTH YiTKi Ta BU3HAYEH] KpUTEPIi OLIHIOBAHHS.
* 371HCHIOBATHUCS JTIFOJIbMH, SIKI PO3YMIIOTh POJIb OLIHIOBAHHS B IPOCYBaHHI CTYACHTIB
710 TOCATHEHHS 3HAHb 1 HABHUOK, OB’ 3aHMX 3 IXHBOIO Mepe10aayBaHOI0
KBaidiKaIliero.
* KOJIM MOXJIMBO, HE TTOKJIAJaTUCS HA BUCHOBKH OKPEMHUX SKCIIEPTIB.

3.2 IlaaH oumiHIOBaAHHSA

[Iporpama Kypcy HMOBMHHA BKJIIOYATH IUIAH OLIIHIOBAaHHS, 100 CTYJEHTH 3 CaMOTO IOYaTKy
3HAJIM, SIK 1 KOJM HACTaHYTh MOMEHTH OIIIHIOBaHHS 1 SKUM YMHOM OyJe JOCSATrHyTa iXHs

OCTaTOYHa OILlHKa.

Bbap6apa Yonsopnx (2010) cTBepaKye, 110 OLIIHIOBAHHS, IIBUIIIE 32 BCE, Oye YCHMIITHUM, SKIIO
€ YITKAW TUTaH, HE3aJIEKHO BiJl TOTO, UM OI[IHIOETE BU HABYAHHS 32 KypcoM abo 3a IIUIOI0
HaBYaIIbHOIO mporpamoio (nuB. Takok Gelmon, Holland, and Spring, 2018). be3 neBHoro
BHU3HAYCHOTO Ta PETEIHHOTO TUIaHY, OI[IHFOBAHHS MOKE CTaTH KEPTBOIO HE3PO3YMIJIHX ITiJICH,
HEUITKHX KpUTEpIiB, OOMEKEHOr0 IOBIIOMJICHHSI PO KPHUTEpii YU 3BOPOTHOTO 3B SI3KY,
HEJIACHUX UM HEHA[IWHUX OI[IHOK, HECIIPaBEUTMBOCTI B OI[IHKAX CTYJIEHTIB a00 HEJIOCTATHHOTO

YU HaBITh HEBUMIPSHOTO HaBYaHHS. Y IIbOMY IPOIIEC] IUIAHYBAaHHS € KUJIbKa €TarliB.

1) Bu3HavyeHHsI HABYAJIBbHMX Hijei. [[1aH OLiHIOBaHHS 3a3BHUYail TOYMHAETHCS 3 YITKO
c(hOopMyJIbOBAaHOTO HAOOPY HABUATHHUX I[LJICH.

2) BusHauyeHHs MeToAiB oniHku. Konwu 11i1i 3po3ymisi, BUKIIagad TOBUHEH BUPIMIUTH, K1
JOKa3u — 3aBJIaHHS — HAWKpaIlle BUSBISTH, Y JOCATAIOTh CTYACHTH ITiiel. Hikue mMu
00roBOpMMO JIeKiIbKa TOIIMPEHUX METOJIB, ajJié BOHM HE MOBHMHHI OOMEXYyBaTHUCS
HIYMM, OKpIM IiJIell HABYaHHS Ta KOHTEKCTY HaBYaHHS. XOPOILOO TPAKTUKOIO € O1JIbIIe
HDK onHa ¢opMma OI[IHIOBaHHS B KOXHOMY KypcCl, ajieé KOXKHa 3 HHMX Ma€ YiTKO
CTOCYBATHUCS KOMIIETEHTHOCTEH (3HaHb, MTPAKTHYHUX HABUUYOK, CTABJICHHS ), BU3HAYCHHX
y mporpami Kypcy.

3) Po3podka oninwBanHs. HactymHuMm Kpokom moTpiOHO OyJsio 6 chopMyTIoBaTH HiTKi
dbopmarwu, miaKa3Ku Ta KpuTepii ePeKTUBHOCTI, sIKi 3a0e3reuaTh CTyJeHTaM e(peKTUBHY
MiTOTOBKY Ta HAJaAyTh JOCTOBIPHI Ta HAJIHHI JJOKA3H 100 CBOI'O HaBUaHHS.

4) IuTerpauis ouiHIOBaHHA 3 iHIIMMH ejdeMeHTamMu Kypcy. Ilicas mporo MokHa
3aBEPIINTH IIpoLiec po3pooku Kypcey. Sk B inTerposaniit (Fink 2013), Tak 1 B Mogemsix

«3BOPOTHHOrO JU3ANHY», OCHOBHI METO/IM OLIIHIOBAHHS, TicCJIs BUOOPY, CTAIOTh OCHOBOIO IS
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IHIIUX MEHIINX 3aBJaHb 3 YWTAHHA Ta (bOpMy'BaHH}I HaBH4YOK, a TaKOX dJI1 HIOJCHHOI'O
HABYAHHS, TAKOTO SIK JICKI[ii, MUCKYCIi, MPAKTUYHI 3aHATTS Ta IHII 3aXO0JH, SKi MiITOTYHOTh
CTYJICHTIB 710 HAMKPAIINX PE3YIbTATIB I1i/] 9ac OI[iHIOBAHHSL.

5) IlosicHITH ouiHwBaHHs. ITicis TOro, K Kypc po3rnovaBcsi, MOKHA i HEOOXiJHO MOBIIOMHTH
CTyJICHTaM TIPO Te, IO 1 KOJU BiAOYAETHCS, BCI MOMCHTH OITIHIOBAaHHS Ta KPUTEPii BUKOHAHHS.
s koMyHIKalIlisl MOKE 1 MIOBMHHA Bi0YBaTUCS Y KiJIbKa CHIOCO0IB /I 3a0€3MEeYSHHS ACHOCTI Ta
MiTOTOBKHM CTYAEHTIB, BKIIOYAIOYM OIJISA 3aBAaHb y Mporpami, po3gaTKOBHUH Marepiai i3
MiJKa3KkaMi Ta KPUTEPISMH OIIHIOBAaHHS, PYOPUKH 3 IUISIMH HaBUYaHHS, 3Pa3KOBi 3aBJaHHS
(HampukIam, MTOKYMEHTH), CIUIbHE OOTOBOPEHHS Ta NPUHHATTS PIillleHb IIOJO0 IMiJKAa30K UM
KpUTEPIiB, TOIIO.

6) IlpoBenith oninwoBanHs. Jlam BukiIagadi MOXYTh TPOBOJWTH OIIHIOBAHHS Y
BIJIMOBIAHUI Yac, OTPUMYIOIOUHM JT0Ka3W HaBYaHHS CTYIECHTIB, HAIPUKIIAJ, OJEPKYIOUU
po60oTH 200 MPOBOASYH TECTH.

7) Ilpoanasni3yiiTe pe3yJbTaTH. AHAII3 Pe3yJbTaTIB MOKE BHUTJISIATH MO-PI3HOMY — BiJl
OIIHIOBaHHSI €ce J0 KOMII'FOTEPHOTO MiAPaxXyHKy TECTIB — aJie 3aBXIU BKIIOYAE
MOPIBHSHHS CTYACHTCHKOI POOOTH 3 KPUTEPISIMU YCHINIHOCTI Ta BiIMOBIIHUMH
HayKOBUMH JTOCITI/DKEHHSIMH 3 TalTy31 (Tamy3eil).

8) IloBimomrte pesyabtaTu. [loTiM BukIamadi ¢GOpMyHOTh BHCHOBOK 13 3a3HAYCHHSIM
CHUJIBHUX CTOPIH Ta OakKaHUX IMOKPAIIEHb 1 MOBIIOMIISIOTH MOTO CTYJACHTaM pa3oM i3
OIIHKaMH (SIKIIIO 3aBJIaHHS OI[IHIOETHCS ), OaKaHO, MPOTATOM KOPOTKOTro yacy. Ha mpomy
eTari BHUKJIa/lad MOK€ BHU3HAYUTH, YU OyJIO OILIIHIOBAHHS IOCTOBIPHUM Ta HaJIMHHUM, a
SIKIIO Hi, TO K TIOB1IOMHTH IIPO II€ CTYICHTaM 1 CIIPAaBEIMBO BiAKOPUTYBATH 3BOPOTHHIA
3B’A30K 1 omiHku. Hampukinan, um OynM TECTOBI MUTAaHHS 3aIUIyTaHUMH, L0 JaJo
HEMpaBWIbHI Ta HEJIOCTOBIPHI OL[IHKY 3HaHb CTY/JICHTIB; YW MUTaHHA OyJIU JIETKUMH, 11100
yC1 CTYJIEHTH 3p03yMLIH 1X MPaBUIHHO; UM OyJIM MUTAHHS HAJITO BAXKKUMH, TAK 1110 JIHIIIE
JesIKi CTYJEHTH 3pO3yMiIN iX MpaBWIIBHO; YM MOMEHT OIL[IHIOBaHHS OXOIUTIOBAaB YCi
KOMIIETEHTHOCTI1 UM JIesiKi 3 HUX OyJu BiACYyTHI?

9) HomipkyiiTe i mepeBipre. Ilicia 3aBepiIeHHs OLIHIOBaHHS BUKJIAAA4l Ta CTYIEHTH
MOXXYTb PO3pOOHTH TJIaHK HAaBYAHHS Ha PEIITY KYpCy, 00 3a0€3MeYnTH MOKPAIICHHS, a

3aBJIaHHS MO’KHA 3MIHHUTH 11 MalOYTHIX KYpCiB, SKIIO 1€ HEOOX1THO.
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Hampuknan, na ¢akynereri Hayk npo 310poB’st [lomitexHiyHoro inctutyty IlopTto, y

OakajapBCBKiMl mporpaMmi 3 eprorepamii 3 METOW 3a0e3leueHHs] IEeBHOI KOOpAMHAIi

OIIHIOBaHHS KOMIIETEHTHOCTEH, Tepen0ayeHnX Yy KOXXHOMY HaBUYaJbHOMY IIiIPO3JILIL,

po3po0biieHa cucTemMa po3MmoAlTy 3BaKyBaHHS PI3HUX OILIIHOK, 1[0 BUKOPUCTOBYETHCS MPOTATOM

yciei mporpamu. Lls cuctema mosiCHIOETHCS B HACTYITHIN TaOJIHIII:

% pnA % AnA Kypcis % 3a
DomeH Mertopg, 3BMYAHUX 3a niacymKosui
Kypcis PBL | metogonorieto | Kypc MpoeKkty
MpoekTy
3BiT 3
KIiHIYHOTO
MUCIICHHS
AHaNITUYHNI Hapuc
D1- HaByYanbHUM KNiHIYHWA 45-75% 0-90% 90%
3HaHHA BMNaJoK
MopTtdonio
YcHa npeseHTauin
MucbmoBuiA TecT
3aHATTEBMM aHani3
MpoeKkT
D2- JemoHcTpaLia HaBUYOK
MpaKTUYHI 15-45% 0-25% 0%
HaBuYKkK | 3acTocoByBaHHA
NpPOTOKOANIB
iHK %
D3- S(I)J'Miqzma/ HacCTaBHMKa 10% 10% >
CrtaBneHHA - - " "
.CaMOOLI,IHKa Ta_ OLliHKa Barqs_vm Barc_)B.vwl 59
IHLIMX CTYAEHTIB KoedilieHT KoediuieHT

VY Mexax i€l CUCTeMH BHKJIaJad JTUCIHUILIIHA (HABYAJIILHOTO KypCy) MOXKe BUOpaTH METO,

SIKUH Kpallle BiJIMOBiAaTUMe METI OI[IHIOBaHHS HaBYAIBHUX I[UIel. BaroBuii koedirieHT mom1o

CaMOOIIIHKY Ta OI[IHKHU 1HIIMMH CTYICHTaMH 3aCTOCOBYETHCS 10 BCIX KOMITOHEHTIB OITIHIOBAHHS,

SIK1 CTYJIGHT pO3pO0OMB y HaBUaNbHIN rpymi. I{e o3Havae, 1m0 ocTaTo4Ha OIiHKa BCIX ACIICKTIB

OI[IHIOBaHHS, TIPOBEICHUX CTYJIEHTAaMU B TPYIi, 3aJICKUTHh BiJ OI[IHIOBaHHS BHECKY, SIKUH

KOXCH CTYACHT

Tema 9: Orminka CTy/CHTIB 1 KJIIIHIYHA PaKTHKa
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3pOOUB IS OTPUMAHHS PE3yJIbTATY, 1 BiJI TOTO, HACKUIBKH KOXEH CTYJICHT 3pOOUB BHECOK Y CBOE
HaBuaHHs. Lle Takox nepenbadae Ge3nepepBHy pedIIeKcito Moo Mpolecy HaBYaHH Mij yac

HABYAJIBHOTO KYpPCY, 1110 KOHTPOIIOEThCA K BUKJIaJauaMU, TaK 1 CTYJJCHTaMH.

3.3. MeToanka ouiHIOBAHHSA CTY/I€HTIB

OmiHIOBaHHS MOXe€ CYTTEBO BapitoBaTHCA BiJ HeOpMaIbHOI EPEBIPKH PO3yMiHHS MaTepiaiy,
70 TIPOBEJICHHS TECTYBAaHHS, HamucaHHA OJoriB, ece ab0 MPaKTHYHUX JIEMOHCTpAIIii,
KOMILIEKCHUX 3aBJIaHb, TAKUX SIK MUCHMOBI UM ay/ioBi3yanbHi npoekt (Wiggins & McTighe,

2005).

VY upoMy po3[isii MU PO3IIISTHEMO JEsIKi TOIIMPEH] METOIH OI[IHIOBaHHS, BU3HAUeH1 bpayHoM i
Haiitom, siki MO>kHa 3acTocyBatu 31 ctyaeHTamMu. CIniJl 3a3HAYUTH, IO 1[I METOU MPAIOIOTh

HaWKparie, KOJIH i1l HaBUYaHHS 9iTKO BU3HAYCHI, OJIUIEH] Ta c(hOpMYIThOBaHI.

3.3.1. IluceMoBI iciuTn

[TucpbMOBI €K3aMEHU MOXKYTh MaTH IUPOKUI CIIEKTp (popMaTiB, BKIIOUAIOUU KOPOTKHUH CITMCOK

HaAMOUIBII TOIIMPEHUX:

= dopwmar ece (po3ropHyTHX BIATOBIIACH)

= 3anuTaHHs 3 KITbKOMa BaplaHTaMH BiATIOBIACH

=  Bupimenas npoOiIeMHUX CUTYyaIlId Ha OCHOBI KJIIHIYHUX BUIAIKIB

=  3aBaadHA Ha KJIIHIYHE MUCIECHHA/KIIHIYH] 3BITH.

*  Ornapn diteparypu,

* 3aBjaaHHS, K1 103BOJAIOTH KOPUCTYBATHUCS MIAPYYHUKAMH, IHIIUMHU JKEpEIaMu

= TecTH, 9Ki MOKHA 3J1aTH BJOMA.
3.3.1.1 Ece

3a cnoBamu lOana C. Xennepcona, ece Iai0Th JBa BaKJIMBHUX BHECKM B HaBYaHHS Ta
OILIIHIOBAHHS: PO3BUTOK HABUYOK 1 pO3BUTOK cTWiio HaBuyaHHa (1980). AmepukaHChKa
acomiamis konemkiB Ta yHiBepcuTeTiB (AAC&U) Takox BHsIBWIA, [0 3aBIaHHS 3
BUKOPHUCTAHHSIM iIHTEHCHBHOTO TIMChMa — 11€ «BUCOKA PE3yJIbTATUBHAY) PAKTHKA BUKJIAaHHS,
sKa, IMOBIPHO, TOTIOMOKE CTYACHTaM y iX 3aJlyuyeHHi, HaBUaHHI Ta aKaJIeMIYHUX JOCATHEHHX

(Kuh 2008).

1o BapTO BpaxoByBaTH MpU BUKOPUCTAHHI 3aB/IaHb 13 HAIIICAHHSAM €cCe:
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1. Ece € nommpeHoro (opMOI0 MTUCEMOBOTO 3aBJAaHHS 1 MOXKE OYTH SIK ITiICyMKOBOIO, TaK
1 popMyr0Uu0t0 GOPMOIO OITIHIOBAHHS 3aJICKHO BiJl TOTO, SIK BUKJIa/1a4 1X BUKOPUCTOBYE.

2. Ece MoxyTb OyTH pi3HHX (hOPM PO3MOBi/i Ta JOBKUHH, BiJl KOPOTKHX OMHCOBHUX €CE JI0
JIOBTUX AHAIITUYHUX YU TBOpUMX. KOpOTKi ece 4yacTo HaMKpaiie MiaXOoAsTh s
OLIIHIOBAHHS PO3YMIHHS CTYJCHTaMHU KIIOYOBUX IMOHSTH 1 IEMOHCTpAIil AUCKPETHUX
aHATITUYHUX 200 MUCHMOBUX HABUYOK, TOAI K JOBIII €C€ JAI0Th 3MOTY OLIHUTH
HABUYKHU BHIIOTO MOPSJIKY Ta CTOCYOTHCS OUIBII CKIIAQJHUX HABYAIBHUX IIJIEH, TaKMX
SK PeTeNIbHUH aHasli3, MUChMO 13 BUKOPUCTAHHSAM CHUHTE3Y, BUPIIIECHHS MPOOIEeMHUX
cHUTyarliif abo TBOpUi 3aBIaHHS.

3. 3araspHOIO MPOOJIEMOIO €ce € Te, IO CTYJIEHTH MOXYTh BUKOPHUCTOBYBATH X MPOCTO
Ui TpuraxyBaHHs iHGopMmanii, a He [UId aHamizy Ta CHUHTe3y iH(opmarii ams
aprymenranii. CTyqeHTam nmoTpiOHi KpuTepii BUKOHAHHS 3aBJAHHS Ta IiJKa3KH, sSKi
MOXYTh CIIOHYKAIOTh iX BHMTH 3aMeXi MPOCTOTO 3armaM’ STOBYBaHHS Ta PO3YMIiHHS Ta
OyIyTh 3a0X0YyBaTH JI0 HAWBUIIIOTO PiBHS HAaBYaHHS 3a TakcoHoMiero biyma. [le moxe
BIJKPDUTH MOXJIMBICTh IS BHUKOPUCTAHHS €Ce-3aBllaHb, SKi BUXOMIATh 32 pPaMKH
3BHYAIHOTO pe3foMe abo OMHCOBOTO €ce Ha MEBHY TEMY, a BUMAararoTh, HAIIPHKIIA],
pedIeKCUBHUX PO3MOBIAHUX a00 NMEPEKOHIUBUX ece a00 OTBIIT TBOPUHX MPOCKTIB.

4. Buknagaui 3a3BUYail MPUITYCKAIOTh, IO CTYJAEHTH BMIIOTh MHUCATH €CE, 1 MOXYTh
3ITKHYTHUCS 3 HEMPUEMHICTIO a00 pPO3YapyBaHHSAM, KOJIM BUSBISAIOTH, IO 1HOI 1€ HE
TaK. 3 1€l MPUYUHY JJIs1 BUKJIaJIadiB BaXKIMBO YITKO OIMKMCATH CBOi OUIKYBaHHS Ta OyTH
TOTOBHM JIOTIOMOITH a00 HaJaTH CTyIEHTaM PECYPCH, SKi MOKpaIiaTh iXHI HABHYKU
nuchMa. Bukimamadi Takok MOXYTh 3a0X0UyBaTH CTYICHTIB BiJBITyBaTH CEMIHApU B
YHIBEPCUTETCHKUX IEHTPaxX JJIs MUCbMOBUX POOIT (MAPO3/iJ, SKHI HAaJa€e CTyJACHTaM
MPaKTUYHY JIOMOMOTY Y HAamHMCaHHI MUCBMOBHUX POOIT 4Yepe3 MEHTOPCTBO, - TPHUM.

penaxkropa).
3.3.1.2 IcniuTH Ta iHAUBiAyaIbHe OLIHIOBAHHS, 00MeKeHe B Yaci

Icniuty TpaguniiHo OyJIK 30JI0THM CTAaHAAPTOM OLIIHIOBAaHHS, 0COOIMBO y BUILIN OcBiTi. barato
BUKJIQJIa4yiB BIIAIOTh 1IM TIepeBary, OCKUJIbKM BOHHM € e(QEeKTHBHHMH, iX MOXKHA
CTaHJApTU3yBaTH, iX JIETKO IHTErpyBaTH B AMCLUMIUIIHM 31 CTaHAapTamu ceprudikarii, 1 ix
e(EeKTUBHO BIPOBAKYBAaTH, OCKUIbKM BOHH JO3BOJISIIOTH MEHII TPYAOMICTKHI 3BOPOTHii
3B 530K 1 OI[IHIOBaHHA. BOHM MOXXyTh BKJIIOUATH Pi3HOMAaHITHI ()OPMH 3alUTaHb, OyTH Pi3HOT
JOBXHHH Ta MOXYTh BUKOPUCTOBYBATHCS Ul OL[IHKHU Pi3HUX PiBHIB HABYAHHSA CTYJIEHTIB. SIK

1 ece, BOHU MOXYTb OyTH MiICyMKOBOIO 200 (popMyr0uoio (pOpMOIO OLIIHIOBAHHSI.
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[ITo BapTO BpaxoByBaTH 10O iCITHUTIB:

1. IcnuTH, K IpaBUIIO, 30CEPEKEH] HA OIIHII 3HaHb CTYACHTIB MOA0 (aKTiB, JaHUX Ta
1101 OKpeMoi iH(opMallii, BaKIMBOI 1 HABYAJILHOTO Kypcy. X0o4a BOHH MOXKYThb
BKJIIOYATH 3alMTaHHS, SKI BUMAraloTh BiJl CTYAEHTIB JIEMOHCTpAIlil BHUIIOTO piBHS
PO3YyMiHHS, BUpILICHHS MpoOJieM, aHalli3y, CHUHTE3Y, KPUTHYHOI OI[IHKH 1 HaBiTh
TBOPYOCTI, TaKi ICIIUTH YaCTOBUMAraroTh OlblIe Yacy JUIs MiATOTOBKU Ta MEPEBIPKU.

2. Ex3ameHnamiiiHi  3amMTaHHsS ~ MOXYyTb  OyTH 3  BapiaHTamMHM  BiJIOBizeH,
MPpaBUIILHUMH/HETIPABMIIBHUMH 200 1HIIMMH (popMaTaMu TUCKPETHHUX BIJIIOBIICH, a00

’K BOHH MOKYTb OYTH B BUIJISAI ece a00 pO3B’s3yBaHHS 3aB/IaHHS.

3. IcnuTH cTaBIATH 3HAYHI BUMOTH 10 (PaKTHYHUX 3HAHB CTYJICHTIB 1, OT’KE, MOKYTh MaTH
moOIYHMI edeKT, 3a0X0UyI0UH 3yOpiHHS Ta TMOBEpPXHEeBe HaB4YaHHA. Kpim Toro, xomm
ICITUTH TIPOTIOHYIOTHCS HEYACTO, 00 KOJIM BOHU MAalOTh BUCOKI CTaBKHU Yepe3 iX 3HAYHY
Bary B CXeMax OIIIHOK Kypcy a0o0 B IIUIAX CTyIEHTa, BOHH MOXXYTbh CYIPOBOIKYBATHCS
MOPYIIEHHSM aKaJeMI9HOI TOOPOYECHOCTI.

4. Y mporeci po3poOKH iCUTy BUKJIAa4l MOBUHHI PO3TJISTHYTH HACTYITHI MUTaHHS. SIKi
HaBUaJbHI ITI Mae OWIHUTH IicnuT? Yu OynmM CTYIEHTH HAJICKHUM YHHOM
MirOTOBIIEHI, 100 33JOBUTPHUTH €K3aMEHalliliHI 04iKyBaHHS? SIKi HABUYKH Ta BMiHHS
noTpiOHI cTyaeHTaMm, 00 1obpe ckiactu icut? Sk el icnut Oy1e BAKOPUCTAHUH st

MTOKPAIEHHS POIECY HABYAHHS CTYACHTIB?
3.3.1.3 Kainiuni Bunagkn/Kainiuyne muciaenus/Kiainiuni 3BiTn

Hes3Baxkarouu Ha Te, 110 TaKe 3aBJIaHHs MPEACTABISIETHCS Y MUCbMOBIH (hOpMi, BAKOPUCTAHHS
KIIHIYHUX BHIAJKIB, aHaNi3 KIIHIYHUX apryMEHTIB a00 HAMUCAHHS CTyACHTaMH KJIIHIYHHX
3BITIB, sIKI MiJIATAIOTH OINHII BHKIAJadaMu, ependadae MoOimizamifo SK 3HaHb, TaK 1
NPAaKTUYHUX HaBUYOK. OCHOBHOIO METOI0 TaKOTO pPOAY 3aBlaHb € 37eOLIBIIOro Mpolec

dbopMyBaHHS TPOGECIHHOTO MUCIICHHS.

3a3BU4Yail Taki THUMH THCHMOBOTO OI[IHIOBAHHS MOTPEeOyIOTh TEBHOI CTPYKTYpH, 100
CKEpOBYBATH CTYJEHTIB Yy Mpoleci iX BUKOHAHHS, 1 iX MOXKHa BUKOPUCTOBYBATH MOCTYIIOBO,
o0 BOHM BIANOBiAIM 3HAHHAM 1 HaBUYKaM cTyaeHTa. KpiM Toro, me BUA akaJeMiqHOl
po6OTH, SIKUI BUMarae MeBHOI0 Yacy Ui po3poOKH 1 MO)Ke BUKOHYBATHUCS B IPyTax CTY/CHTIB.
PexomeHayeThest, 100 po3poOka Takoro poiy 3aBJaHb CYNPOBOKYBAIACS TCOPETUYHUMHU Ta

MPpaKTUIHUMU
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3aHATTSAMH, Ha AKUX CTYIEHTH MOKYTb OTPUMAaTH 3HAHHS Ta HABUYKHU, HEOOX1TH1 17151 pO3YyMiHHS
3MICTy KIIHIYHOI cHTyalii B HalOUIbII IIMPOKOMY Ta KOHKPETHOMY CEHCI, a TaKOX

chopMyIIIOBaTH 3alIUTaHHS, K1 TOTIOMAaraioTh TOCSITHYTH METY 3aBJaHHS.

Kniniuni Bunajaxy abo KJIiHIYHI 3BITH BUKOPUCTOBYIOTHCS JUIS OLIIHKY 3/110HOCTEH CTyIeHTa 10
OLTBIII IIIJIECTIPSIMOBAHOTO BUOOPY 1 IEMOHCTpAIlil HABUYOK, ITOB’ sI3aHUX 31 c(heporo MpaKTHUHOT
AistmpHOCTI mpodecii. IX MOKHABHKOPHCTOBYBATH SIK B HABUATBHUX Kypcax, TaK i B KIiHiuHil

MPAKTHILI.

Ileit TN akaJeMIYHUX 3aBJIaHb 3a3BHYail 0a3yeThCs Ha peIbHUX KIIIHIYHUX BHIAJAKaX, SKi
MOXKHa TPEJCTABUTH Ha BiZeo abo B mpsMoMy edipi (SKIIO 1€ MOXKIUBO). SIKIO BHITaJIOK
MPEeACTABICHUH y TIeBHI (hOpMi MUCHMOBOTO TEKCTY, BiH Mae OyTH OaraTum Ha JaHi, aje 0e3

BHCHOBKIB, 1100 CTYZICHT HE OyB yIepeIKECHUM.
Peuli, ski ciij BpaxoByBaTH MO0 KIIHIYHUX BUTIAIKIB/KIIIHIYHUX 3BITIB:
1. Crynenrtam nmoTpiOHe CKepyBaHHS, K€ 3a3BUYAll HAJa€ BUKIIAgad HABYAIILHOTO KYypCY.

2. Buxnangaui NOBHHHI 3HATH, IKUH pIBEHb Pe3yJIbTaTy HEOOXIAHUN HA MOMEHT PO3BUTKY

3HaHb 1 yMIHb CTYJICHTA.

3. CryneHTH MOBHWHHI MaTH JOCTYIN 10 BIAMOBIIHHMX JDKEpen, o0 MiATBEPAUTH CBOI

MiIpKYyBaHHSI.

4. Cryaenram moTpiO€H 4Yac A BUBYECHHS JITEpaTypu Ta BiJBiAyBaHHS MPAKTUYHUX
3aHATHh 13 BHKJIaJa4aMH-CICIialiCTAMA Ha TMpEAMET aHamidy, 00 IOTMOMOTTH
PO3BUHYTH HaBUYKM KIIHIYHOTO MHCJICHHS. TepMiH Mae CTaHOBUTH MEHIIE HIX

THXKJICHD 1 HE OUTbIIE TPHOX THIKHIB.

5. Buxiiagaui TOBHMHHI BpaxoBYBaTH, IO KJIIHIYHUN BUIAJOK MOXE MPEICTABIATH
HETHUIIOBY CUTyallil0 Ul NPAaKTUKW eprorepamii. Y [bOMY BHUIAJAKY CTyJICHTaM
HAJICKUThH TOSCHUTH, 110 HE BapTO POOUTH y3arajlbHEHb, OCKUIBKH KOXKEH BUIAJIOK €
JMIIE OKPEeMHUM BHIAJIKOM, 1 came mpouec (popMmyBaHHS TPOPECifHOr0O MHUCICHHS €

METOIO TAKOTO POy 3aB/IaHb.
3pa3ok TabyuII 711 BAKOPUCTAHHS KJIIHIYHOTO BUMAAKY/PO3BUTKY KJIIHIYHOTO MHUCIICHHS:

«Ha ocnosi npedcmasnenozo 6unaokxy 3an08Hims HACMYNHY MAOIUYIO: »
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[Mo3uTHBHI CTOPOHU
(YHKIIOHYBaHHS Ta OCHOBHI

0OMeKeHHS B y4acTi

Metonu Ta iHCTPYMEHTH IS

KOMIIJICKCHOT'O OHiHIOBaHHH

lmoTte3wn, SKi MOXYTh MOSICHATH

OCHOBHI ITpo0IeMu

i BTpydYaHHS, 30CepemKeHi

Hay4JacTi

[Migxomu, MeToau Ta crparerii

BTpYYaHHS, SIKi CJIiJ pO3TIITHY TH

Ipuknanu cTparerii y
aKTUBHOCTI MOBCAKIEHHOTO
KHUTTSA, OakaHO IHTErpoBaHi B
PYTHHHU; SIkmio HEOOXIIHO,
BKIIOYITH 3aXO0I, sKi OyIyTh
po3po0ieHi B KIIHIYHOMY

KOHTEKCTI

IHcTpymMenTn Ta mpouecu Uit
MOHITOpDUHTY  TIporpecy  Ta

TIePEOIiHKH

Y upomy mpuKIagi, B Mpoleci HaBUYaHHS MO>XKHA BUKOPHUCTATH JOJATKOBI enemeHTh. [[is

MEPILOTo 3aBJAaHHS CTYJICHTaM MO>KHA 3alPONOHYBATH 3alIOBHUTH JIUIIIE TIEPII YOTUPH PSAKH.

[Tix yac aApyroro 4 TPETHOTO 3aBIAHHS CTYIECHTH MOXYTh 3alIOBHUTH BCI CiM ITyHKTIB.

[Ipukiian 3aBnanHs JUIsl HAMMMCAHHS KITTHIYHOTO 3BITY:
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«Ha ocHosi npedcmasienoeo KIHIYHOTO BUMANKY, pO3p00ime KIIHIYHULL 36iM»:
Cxema 3BITY:

1. Cyuacna iHdopmarris mpo KIHIYHHH J11arH03

2. IlozutuBHI CTOpOHU YHKITIOHYBAHHS

3. OcHOBHI 0OMEXEHHS B y4acTi

4. Meroau Ta IHCTPYMEHTH, 1110 BUKOPUCTOBYIOTHCS MTPH OIIHIOBAHHI1

5. Timorte3u ajis MOsICHEHHS OCHOBHUX MPOOJIeM

6. Il BTpyuaHHs (JOBrOCTPOKOBI Ta KOPOTKOCTPOKOBI)

7. Crparerii Ta BTpy4aHHs, 3alIPOTIOHOBAHI JIJIsl JOCATHEHHS IIJIeH

8. Tloka3HUKU DOCATEHHS LIJIEH

3.3.2. OuiHka NPaKTHYHUX HABUYOK

O11iHIOBaHHS MPAaKTHYHUX HABUYOK Ma€ Ha METI OI[IHUTHU CTYJICHTIB 32 HAOOPOM
HaBHYOK, SIKi BOHU TTOBUHH1 OY/TyTh 3aCTOCOBYBATH Y KJIIHIYHIN MPaKkTHIl a00 B
peabHOMY CBITI.

VY TakuX TUCIUILTIHAX, K €proTepaltis, CTYICHTH, K MPABUJIO, OIIIHIOIOTHCS B TICBHOMY
MOPSIKY HABUYOK, JOTPUMAHHS MTPABUII OE3IEKH 1] 9YaC BUKOHAHHS MPAKTUYHUX 3aB/IaHb,
HaBHYOK CITIJIKYBaHHS Ta B3a€MO/I11, TO3UIIIOHYBaHHSI MO0 TMaIliEHTa, BUKOPHUCTAHHS
BIJIMOBITHUX TEXHIYHUX HABHYOK, BAKOPUCTAHHS CTPATErii KJIIHIYHOTO MUCJICHHS,
MIPOBE/ICHHS BTPYyYaHb, aAaITaIlisl 10 HECIIOAIBAaHUX CUTYaIliH miJ yac npodeciitHoi
JUSITTBHOCTI Ta JIETKICTh, 3 SIKOIO BOHHM KEPYIOTh IMIEPEX0JIOM BiJl OJIHI€T TISUTBHOCTI JI0 1HIIIO].
VY neskux BUIAAKaX TaKOXK MOKE BPaxOBYBAaTHUCS MIBUIKICTh 00 CBOEYACHICTh BUKOHAHHS
poboTwu.

Kito4oBi MOMEHTH, SIKi CITiJ] BpaXOBYBaTH:

[Tix yac HaBYAIBHOTO KypCYy CTYJIEHTaM MOKe OyTH KOPHUCHO:
e [lor’s3yBaTH TEOPETUYHI KOHIICTIIIi 3 peaTbHUMU MPAKTHYHUMH 3aBIaHHSIMHU
e Bwusnavaru HeoOXiaHI HAOOPH HABUYOK a00 CTaHAApPTHI 3HAHHS Y iX ramys3i

e  OTpumaTu NPaKTUIHUI TOCBIJ y CBOIH ramysi

OmuiHIOBaHHA NPAKTUYHUX HABUYOK TAKOXK CIIPHSIE CTBOPEHHIO 1HKIIIO3UBHOTO
OCBITHBOTO cepepoBuina. CTyJeHTaM, SKi HE JOCITAIOTh YCIiXy Y BUKOHAHHI
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TEKCTOBHUX 3aBJ/IaHb, a Kpallle BYaThCs HAa OCHOBI Bi3yaJIbHUX UM TaKTHJILHUX
3aBJaHb, IPAKTUYHE OLIIHIOBAHHS HABUYOK J]a€ IMMOKIIUBICTh OYTH OLIIHEHUM Y
CEPENIOBHIII, B SIKOMY BOHHU JOCITAIOTh YCITIXY.

OniHIOBaHHS MPAKTUYHUX HABUYOK

ITix yac ouiHIOBaHHS NPAKTUYHUX HAaBUYOK, ITaM’ ITATE PO Taki (GaKTOPH, SIKi MOKYTh
BIUIMHYTH Ha Pe3yJbTaTUBHICTh CTY/ICHTIB:

1) HaBkonumiHe cepeqoBHIle — METa IPOBOIUTH OI[IHIOBAHHS y 3BUYHIN JTsI
CTYJICHTIB OOCTaHOBIII Ta 31 3HAHOMHUM OOJIaTHAHHSIM.

2) KomyHikaiiisi — HABHYKH, SIKi OI[IHIOIOTHCS, MalOTh OyTH YITKO BUKJIJICHI Y OOpaHii
¢dopmi (MUCHMOBO UM YCHO) 1 OYTH MOCIIJOBHUMH IS KOXKHOTO cTyneHTa. Lle
J03BOJIUTh YHUKHYTH TIEBHOT YIIEPEHKEHOCTI ITiJT Yac MpOIeCy OLiHIOBaHHS. TaKox
CTYACHTH IMOBUHHI 3HATH, K1 MapaMeTpu BUKOPUCTOBYIOTHCS JJISl OL[IHIOBAaHHSI.

3) 3BOPOTHIi 3B'A30K — MOXKE OYTH Ba)KKO 3a0€3MeUUTH TTOCIIIIOBHUN 1 HaIHHAN
3BOPOTHHUH 3B'SI30K IS OIIIHFOBAHHS MPAKTHYHUX HABUYOK, OCKIJIbKA HEMAE
MarepiaabHOTO JOKYMEHTA JJIsl OI[IHKH, a € TIPOIIEC, IKUI BIIOYBAETHCS B PEKUMI
peasibHOTO Yacy. Bijeo3amnuc — e cTpareris, sika JI03BOJISIE BUKJIajauaM
MEePETJISTHYTH JEMOHCTPAIIIIO CTYACHTOM IIEBHUX HAaBUYOK Ta HAJaTH 3BOPOTHIN
3B’S130K MO0 KOHKPETHUX CIAOKUX/CUIbHUX CTOPiH. CTyACHTaM Meperiis Biieo
TaKoX O0yJ1e KOPUCHUM.

Crarrs Times Higher Education nipo oniHoBaHHS NpaKTHYHUAX
HaBUYOK IPOIOHYE KiJIbKa MPAKTUYHKX [10paJ] BiJl BUKJIagauiB, sKi
PETrYJISIPHO OLIHIOIOTH NPAaKTHYHI HABUYKH.

OuniHloBaHHS HaBUYOK 1 npakTuku, Camni bpayH i Pyt Ilikdopa,
Pytnenx,2006 p. € XOpoLIuM JHKEPEIOM PEeCypCiB i OCHOB IS
OLIIHKH NMPAaKTUYHUX HAaBHYOK

3anuTaHHA AJ NPAKTUYHOT0 OLIHIOBAHHSA
Yomy mu oriHt0eEMO?
SIka MeTa JaHOrO OLIIHIOBAHHA?
[Io6 matu 3BOPOTHIN 3B’ SI30K?
{06 momoMOrTH CTyIeHTaM CKOPEryBaTH CBOI MPAKTHUYHI HABUYKHU?

[Ipuiinaru pimeHHs «371aB/HE 31aB»?
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= [I]o06 MOTHBYBaTH CTYJICHTA Y1 MOKPAIIUTH MPAKTUIHI 3HAHHS?

= [Ilo6 mocTaBUTH OIIIHKY YU KJIacu(PiKyBaTH CTyICHTIB?

= [Il0o0 mepekoHaTHCS, IO CTYISHT MOKE TPAIIOBATH K €proTepaneBT?

= [Ilo6 gaTu MOXIUBICTH IHPOPMOBAHOTO MpodeciitHoro BUOOpPy ?

= [Ilo6 nqomoMorTH CTyJeHTaM 3HATH, HACKIJILKA BOHHU YCITIIITHI?

= [Ilo6 gomoMorTH iM 3pO3yMiTH, KyIH iM IMOTPIOHO HAIIPABUTH CBOIO €HEPTit0?

= [Ilo6 BUMpPaBUTH MOMUJIKH Ta 3MIHUTH HEHAJIC)KHY TTOBEIIHKY?

= [Ilo0 meperasiHyTH IIHHOCTI, SIK1 BINIMBAIOTh HA TIPAKTUKY?

= [Ilo6 qomoMorTi HaMm 3pO3yMITH, HACKITLKH MH €(EKTUBHI y BUKJIaAaHH1?

2. o mu omiHIOEMO?

=  Yu 3ocepemKeHo yBary Ha MpOYKTi, pe3yJIbTaTi YH MPOIIECi, YN BUKOPUCTAHHS TEOPii

Ha MpaKTHii?
*  Hackiabku BaKJIUBI 3aCO0H, 32 JJOTIOMOTOO SIKUX JOCATAETHCS TPAKTUYHUHN PE3yIbTaT?

* Uy € ceHc OIiHIOBATH HE3aBepIIeHY pOOOTY, a TAKOXK Pe3yIbTaT?
* Uy e rpynoBa abo KOMaHAHA POOOTA BaXKIIUBOIO CKIIQJIOBOO TOCATHEHHS?

=  Hackiabku BaXKJIUB1 OPUTTHAIBHICTE/KPEATUBHICTH?

* Hackinpku BakJIMBa BiAMOBIIHICT CTaHapTaM?

3. Sk mu ouiHoeMo?

= SIKi METOIM Ta MiAXOAU MU MOKEMO BHKOPHUCTOBYBATH?

* Uy BapTO BUKOPUCTOBYBATH Mpe3eHTallii, mopT¢oio, BIpaBU, TEMaTUYHI

JOCTIKEHHS, TUIaKaTH, BATOTOBIICHHS MaTepialiB,
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HaIlMCaHHs aHOTOBaHUX O10yiorpadiii, onmuTyBaHHS, MPOEKTH, JTAOOPATOPHI 3aXOJIH,

JKUBY YH IMITOBaHYy B3a€MOJIIIO 3 KJII€EHTaMU/TIalliEHTaM#?
* Yy gouigpHe rpynoBe, CaMOCTIHHE OI[IHIOBAHHS, OLIHIOBAaHHS OJHOTPYITHUKAMU?
* Hackilbku KOpUCHUM Oyzie KOMIT IOTE€pHE OIL[iHIOBAaHHS?

= Yy MOXKIMBE OHJIAMH-OLIIHIOBAHHS ?

4. Xro HalKpae MiJXx0oAuTh s TPOBEACHHS OLIHIOBAaHHS?

» Buknanayi 3a3Buuail BUKOHYIOTh 3aBJIaHHs, SIKI BUMAraroTh OLIIHIOBAHHS, aje Yd €
MOMJIMBOCTI JIJISl 3AJTyYCHHS CTYACHTIB 3 1HIIMX TPyl (TOOTO OITIHKA MIX CTYJICHTaMH )

a0 3 BIacHOi rpyn# (TOOTO OI[IHIOBAHHS B MEXaX TPYMH CTYACHTIB)?
=  HackiapKu IOIIIEHO BKIIOYUTH CAMOOIIIHKY ?

= Ha ckinbku poOOTOMABIN, KIIEHTH Ta MEHEIDKEPH MOXKYTh OyTH 3aly4eHi, 30KpemMa B

OLIIHIOBAHHS MPAKTUYHUX HABHYKOK?

5. Koam mae mpoBOAUTHCS OLIHIOBAHHS?

* Uy mae ne OyTH KiHIIeBa TOYKA (KOJIM CTYIEHT 3aBEPIIY€ MpeaMeT)?
* Uy morxe BOHO OyTH TTOCTAITHUM, 3 IEBHUMH 1HTEpBaJIaMU B MPOIIECi HABYAHHS?

* Uy mManmm CTYJACHTH MOJKJIMBICTH TOBTOPUTH T€ camMe€ NPAKTUYHE OIIHIOBaHHS 03

BUCTABJIEHHS OL[IHOK?
*  Hackiabku BaXXKJIMBO BIJIMOBIIaTH YaCOBUM paMKaM TPATUIIHHOTO HABYAIBLHOTO POKY?
*  Uu MoxHaA OpraHizyBaTH MPUCKOPEHUHN MPOIIEC Y MEKaxX MporpaMu’?

= Hackinbku MOXe OyTH BKJIFOUCHE OIlIHIOBAHHS ITONIEPETHHOTO HABYAHHS ?
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* SIKmo MM XO4YeMO OLIHUTH HABHYKH, YW JOCTAaTHBO OLIHUTH IX OJHWH pa3, Yl HaM
noTpiOHO OyTH BIEBHEHUM Y TOMY, 110 KOMIIETEHTHICTh MMOBTOPIOETHCS (32 BUHATKOM

IIACIMBOTO OJTHOPA30BOTO yCMiXy)?

3.3.3. Camoouinka

Merta BIpoBa/DKEHHS CAMOOIIIHIOBAaHHS B KypC TIOJIATAE B TOMY, IIO0 JaTh CTyACHTaM
MOXJIMBICTH C(hOPMYBATH BIACHY TyMKY. OUiKyEThCS, 110 1] 9ac CaMOOI[IHIOBAHHS
CTYCHTH OIIHATH SIK MPOIIEC, TaK 1 MPOAYKT CBOI'O HAaBUAHHS. X04a OIliHKa MPOYKTY YacTo €
3aBIaHHSAM BHUKJIa/1a4a, BIPOBAIHKCHHS OI[IHIOBAHHS CTY/ICHTIB Y KJIacl CIIOHYKA€ CTY/ICHTIB
OIIIHIOBATH CBOIO BJIACHY poOOTY, a TAKOXK IMPOIIEC, IKUH MPHUBIB iX 710 pe3ynbTaTy. bisnbie
TOT0, CAMOOIIIHKA CITPHUSE PO3BUTKY MOUYTTS IPUIETHOCTI O CBOTO HABYAHHS 1 MOXKE
MIPU3BECTH /10 OLIBIIOrO 3aTy4eHHs 3 00Ky cTyneHTa. Lle qae 3Mory cTyieHTaM po3BUBaTH
HABUYKH, SKI MOYKHA MEpeJaTy B iHIIUX 00JacTAX HaBYAaHHS, SIKi epen0adaloTh rpynoBi
MIPOEKTH Ta KOMaHAHY poOOTYy, KpUTHYHE MUCIIEHHS Ta BUPILIEHHS POOJIeM, a TAKOX POJIb

Jizepa B IpOIeCi BUKIIAIaHHS T HABYAHHS.

CaMOOI1IHIOBaHHS MOYKHA BUKOPHUCTOBYBATH B Oy Ib-AK1{ THUIIOJIOT1T KypCiB, HAITPUKJIAI,

NPAaKTUYHUX a00 TEOPETUUHUX Kypcax ado B MporpaMax KIiHIYHOT MPaKTHKH.
Peui, siki ci1ijy BpaxoByBaTH MPU CAMOOITIHIII:

1. CamooluiHIOBaHHS — II€ HE BUCTaBJIEHHs co01 o1iHOK. 3a cioBamu bpayna i Haiita,
«CaMOOIIIHIOBaHHS Nepe0ayae BUKOPUCTAHHS MPOLIECiB OLIHKH, B IKUX Oepe ydacTb
CYIDKEHHSI, 1€ CaMOOIIIHIOBaHHSI — II€ OI[iHKa BJIACHOT poO0TH 32 HAOOPOM KPHUTEPIiB i
NOTEHIIHUX pe3yNbTaTiB, HAIAHUX TPETHOIO 0CO00I0, K MTPABUIIO, BUKJIAJAUEM.)»

2. CTyAeHTH MOXYTh CIIOYaTKy YMHUTH OMIp cIpobam 3aIyduTH X 10 MpoLecy
OLIIHIOBAaHHS. 3a3BUYall IIe OB’ A3aHO 3 HEBIIEBHEHICTIO a00 BIACYTHICTIO B iX
31aTHOCTI 00’ €KTHBHO OIIIHIOBAaTH BilacHy poboty. bpayn 1 Haiit, ognHak,
B1/I3HAYAIOTh, IO KOJIM CTY/ICHTIB MPOCATH OI[IHUTH BJIACHY pOOOTY, 4acTO
pe3yabTaTH, BUBHAYCHI CTYJCHTAMU, JYXKE CX0X1 Ha PEe3yJIbTaTH BUKJIAIaqiB,
0COOJIMBO SIKIIIO KPUTEPIi Ta OUiKyBaHHsI OyJIM YiTKO BH3HAYECHI 3a3/aJICT1/Ib.

3. MeToau caMOOIliHIOBaHHS Ay>K€ PI3HOMAaHITHI 1 MOXKYTh OyTH TaKHUMH K
EKJIEKTHYHUMH, K 1 MeToAM BUKIagada. [lommpeni popmu caMooIiHIOBaHHS

BKJIFOYAIOTh CTBOPCHHA
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noptdoJ1io, peIeKTUBHUX KyPHATIB JJII PO3yMiB, IHTEPB 10 MK BUKJIaIaueM 1 CTYICHTOM,

IIOJICHHUKH CTYJICHTIB Ta J[1aJIOTOBI )KypHAJIM Ta aHKETH 3 BUKOPUCTaHHAM IKaiau JlaiikepTa.
3.3.4. Bzacmue ouiHIOBaHHSA

B3aeMHe oriHIOBaHHS— 1€ PI3HOBHU/I METOAMKH CITITBHOTO HABYaHHS, KOJIU CTYICHTH
OIIIHIOIOTH POOOTY CBOIX OJTHOJIITKIB 1, Y CBOIO YEPry, TAKOXK OIIHIOIOTH CBOIO poOoTy. Lleit
BHUMID OIIIHIOBAaHHS 3HAYHOIO MIpOIO IPYHTYETHCSI HA TEOPETHYHHX IT1X0/1aX 10 aKTUBHOTO
HaBUYaHHs Ta aHporenaroriky. [1omi0Ho 10 caMOOIiHIOBaHHS, OLIIHIOBAHHS OJTHOJIITKAMHU
HaJIa€ CTYJIEHTaM BIIUyTTS BJIACHOCTI Ta BIAMOBIAAIILHOCTI 32 HABYAHHS Ta 30CEPEIIKYE
yBary Ha MmpoIieci HaBYaHHS, OCKUTbKH CTYJICHTH MOXKYTh «IUIATUCS OJUH 3 OJHUM
HaOyTuM nocsigom» (Brown and Knight, 1994, p. 52). Onnak B3aeMHe OLIIHIOBaHHS TaKOXK
JIa€ CTyIEHTaM MOXJIMBICTh O3HAWOMHUTHCS 3 1HIIUMHU MOJICIISIMA BUKOHAHHS (HAPUKIIA],
pi3Hi cTuii abo (GopMu MUCbMa), a TAKOK MOXJIMBICTh BUKJIAIATH, 10 MOXKE CIIPUSATH

OinbIIiH MiATroTOBII, pedieKcii Ta METaKOTHITUBHIN OopraHizarii.
Peui, ski c1iJy BpaxoBYBaTH MPH B3aEMHOMY OILliHIOBAaHHI:

1. Sk i mpu caMOOIiHIOBaHHI, CTYACHTH OTPUMYIOTh KOPUCTH BiJl YITKHX i
KOHKPETHUX I1isIel 1 pyOpHuK HaBYaHHA. 3HOBY K TaKd, BOHH MOXXYTb OyTH
BHU3HAUCHI BUKJIaJaueM ab0 BU3HAUYCHI IIJITXOM CITUIEHOTO JI1aJiory.

2. Takox, sIK 1 IPU CaMOOIiHIOBaHHI, B)KJIUBO HE 3MIIIyBaTH BUCTABICHHS
OIIIHOK Ta OIIHIOBAHHS, OCKUTLKH, 3BUYaliHO, BUKJIaadi 30epiratoTh
MTOBHOBA)XEHHSI 111010 BUCTABJICHHS OLIIHOK.

3. Xoua OIiHIOBaHHS CTYACHTIB OJHOJITKAMH HAlYaCTIIIe € CIIPABEJIMBUMH Ta
TOYHUMH, 1HO/II BOHH MOXYTh OYTH yrepeKEHUMHU. Y KOHKYPEHTHUX OCBITHIX
KOHTEKCTaX, HaIPUKJIa/l, KOJH CTYJCHTH OLIHIOIOTHCS 32 HOpMaTHBaMH («Ha
KpHUBIii»), BOHU MOXKYTh OyTH yIepeKeHUMHU a00 MOTSHIIHHO rpaTH i Jyac
OIIIHIOBaHHS OJTHOJITKIB, IAI0YM CBOIM OJHOKYPCHHKAM HE3aCITyKEHO HU3bKI1
ominky. | HaBmaku, y OUIBII KOONIEPAaTUBHUX HABYAIBHUX CEPEIOBHIINAX a00 y
BUTIQ/IKaX, KOJM BOHH JIPY’KaTh 31 CBOIMHU OJHOJITKAMH, CTYJICHTH MOXYTb JaTH
HAJITO CIPUATIMBI OLIHKU. KpiM TOTO, 1HII yIIepeKeHHsI, OB’ 3aH1 3
IICHTUYHICTIO (HANIPHUKJIaA, paca, CTaTh YM KJIac) Ta BIIMIHHOCTI OCOOHUCTOCTI,
MOXXYTh HECTIPaBeIJIMBO (hOPMYBATH OLIIHIOBAHHSI CTYJCHTIB. TOMYy ISl BUKJIa1adyiB
BYKJIMBO 330X0YYBaTH CIIPABEJIMBICTh, BCTAHOBIIOBATH MIPOIECH, 3aCHOBaHI Ha

YITKHX JI0Ka3aX 1 1ICHTU(PIKOBAHUX KPUTEPISX, a TAKOXK MapaielIbHO HaJaBaTH
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OLIIHIOBAHHS BHKJIaJ]auaMH Ta KOPUTYBATH OLIIHIOBAHHS 1HIIUMHU
CTyZICHTaMH.

4. CTyaeHTH MOXYTh HE MaTH JOCTaTHHO MPOQECIiHOro JOCBIAY UM JOCBITY
OILIIHIOBAHHS, a OTKE, MOXKYTh BHCIIOBIIIOBATH HEJJOPEUHI CYIKEHHS TIPO pOOOTY
CBOiX oHOMITKIB. ToMy, T00 YHUKHYTH HECIIPAaBEIJIMBOCTI, HETOUHOCTI Ta
0oOMeKeHHX KOMEHTapiB, (POpMyIOUe OI[iHIOBAHHSI BiJl IHIINX CTYJIEHTIB MOTPiIOHO

JOIIOBHIKOBATH OI_[iHIOBaHHHM BUKJIagada.

SIK caMOOIIIHIOBAHHS, TaK 1 OL[IHIOBAHHS OJHOJIITKAaMH ITOBHHHI MaTH YITKHM 1 BU3HAYECHUH
BIUIMB Ha 3arajibHUM TIJIaH OILIHIOBAHHS, a CTYICHTH IIOBUHHI PO3YMITH METY 1 XapakTep IIbOT0
BIUTMBY. TakoX BaKITMBO BPaxOBYBATH, IIO CAMOOIIIHIOBAHHS Ta OIIIHIOBAHHS OJHOJIITKaMHU
3aiimae Garato vacy. OTxke, SKIIO CTYJACHTH HE PO3YMIIOTh BIUIMBY IIMX MPOIEAYp Ha ii/iioro
HaBYaJIbHHUIA PO3BHUTOK, 116 MOXKE BBOKATHCS MapHOIO TPaToro vacy. lle o3Hadae, mo SKIo a0
IJIaHy OIliHIOBaHHS Oyjie BKIIFOYEHO CaMOOIIIHIOBAHHS Ta OIIHIOBAHHS OJHOJITKIB, TO 1€ Ma€
OyTH YiTKO PO3’SICHEHO BCIM CTYJEHTaM, OCOOJIMBO THUM, XTO IIOMHO BCTYIHUB JI0 CHCTEMHU

BUIIOI OCBITH.
BucHoBku

Sk ctBepmKytoTh bpayn 1 Haiit, BUKOpUCTaHHS KUTBKOX METOMIB OLIHIOBAaHHS, BKIIIOYAIOUU
O1JIbIIIE OJTHOTO OIliHIOBaYa, KOJIM I1€ MOKJIMBO, ITi/IBUIILY€ HAIIHHICTh TaHUX OLIHKH. L] Takox
rapaHTye, MO0 CTYACHTH 3 PI3HUMH 3II0HOCTSAMU Ta MOXJIHMBOCTSIMU MOXYTh OYTH TOYHO
OLIIHEH] Ta MalOTh PiBHI MOXKJIMBOCTI JJIs1 JOCSATHEHHS ycnixy. OiHaK rojoBHa mpobdiema Juist
MiIXOMAIB 13 KiTbKOMa METOJaMH TIOJISITAE€ B TOMY, SIK 3BRXKHTH Oau, OTPUMaHi 3a JOMOMOTO0
KUTBPKOX METOAIB oiiHIoBaHHS. Ko meBHMI MeTO | 1ae OUIbITy Bary JJis OI[IHKH, HDK 1HIII,
BHKJIa/1aul TMOTCHI[IHHO MOXYTh HEMPABHJILHO 1HTEPIPETYBAaTH Ta HEMPABHIBHO OIIHIOBATH
HaBUYaHHSI CTYJICHTIB. 3pEITOI0, BOHU MOIMEPEHKAOTh, 110, KOJIH KUJIbKa METOAIB JIal0Th Pi3Hi
JaH1 TIPO OJTHOTO 1 TOTO K CTY/ICHTA, BUKJIa/1a4di TOBUHHI TTaM’ ITATH, 1110 Il METOIU, HMOBIPHO,

OIIHIOIOTH pi3HI hopmu nocsarHeHb (Brown and Knight, 1994).

Ie numre nesiki 3 6aratbox (hopM OLIHIOBAHHS, K1 MO’KHA BUKOPUCTOBYBATH JJIs IIOKPAIIICHHS
HaBYaHHS CTyJeHTIB. Jlo boro crnmucky GopM i1 METOAIB OIIHIOBAaHHS MU MOXXEMO J0JaTH
0araro IHIIWX, SKi 320X0YYIOTh CTYJICHTIB CTBOPIOBATH 110 3aBTOJIHO: BiJl HAYKOBHX POOIT 70
(biTbMIB, TeaTpaTbHUX MOCTAHOBOK JI0 JKYPHAJIIB MOJOPOXKEH, peIaKIiMHUX cTaTe 10 $oTo,

ece, MaHipecTiB 0 OMoBigaHb. Mexi TOTo, 0 MOXKE OyTH
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MPU3HAYCHO K (hopMa OI[IHIOBAHHS, HACTLIBKH K PI3HOMAHITHI, SIK 1 IPEIMETH Ta HABUYKH,

SK1 MU TIParHEMO PO3LIUPUTH Y HALIUX CTY/ACHTIB.
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4. IlpakTuyHa ocBiTa (KJIiHIYHA NPAKTHKA)

Merta KIIiHIYHOT MPAKTUKU TOJSATa€ B TOMY, 100 MEPEBECTH KOXHE IMOKOJIHHS MPAKTHKIB
eprotepanii Bil poii CTyAEHTa A0 POJi MPAaKTUKYIOUOro ¢axiBls. 3aBIsSKH MPAKTUIHOMY
J0CBiAY MaitOyTHI (haxiBIIi 1OCITaIOTh KOMIIETEHTHOCTEH Yy 3aCTOCYBaHHI MPOLIECY eproTeparii
Ta 3aCTOCYBaHHI OOTpYHTOBaHMX (akTiB BTpy4YaHb Ul 33JOBOJICHHS 3aHATTEBUX MOTPeO
pi3HOMaHITHOI rpynu KiieHTiB. KiliHiuHA MpakTHKa MOXKe BiIOYBAaTUCS B PI3HUX MPAKTHUYHUX
yMOBax, BKJIOYAalOUYM MEIU4YHI, OCBITHI Ta TpOMajChbki ycTaHoBH. Kpim ToOro, kiiHi4Ha
NPaKTUKA JIa€ MOXIIMBICTH BIPOBAJAUTH TOCIYTM eprorepamii B HOBI i HOBI NpakTH4HI

Cepe/IOBHIIIA.

KoxkeHn 1ocBiJ KIIIHIYHOT NMPaKTHUKU MOBUHEH 3a0€3MeuyBaTH Pi3HOMAHITHI MOXKIIUBOCTI JJIs
HaBYaHHS, pPECYpCH Ta ONTHMalbHE CepeloBHINE sl HaB4YaHHsA. CTyaeHTH — 1€
«mpodecioHany B HaBUYaHHI», Kl HAOYBarOTh 3/1I0HOCTEH Ta MpodeciiftHOT MOBEIIHKH, a TAKOXK
HOBUX 3HaHb ITi/1 Yac KI1HIYHOT TPaKkTUKK. OUIKy€eThCsI, O CTYJEHTH, CYIIePBI30PH KITHIYHUX
MPaKTHUK, KOOPAUHATOPH KJITHIYHUX MMPAKTUK HA MICIISIX, @ TAKOXK MPo(ecopr YHIBEPCUTETIB Ta
KOOPAMHATOPH KJIIHIYHUX MPAKTHK B YHIBEPCUTETAX CITIBIIPALIOBATUMYTh 3 METOIO TIO€THAHHS
JOCBIY MPAKTUYHOI POOOTH 3 TUMH 3HAHHSIMH, SIKI CTYJCHTH ONaHyBaTH B ayauTopii. Tomy

JUIS yCiX BUIIE3TaJaHUX OCI0 BXKIMBO MATH CIIbHE OaueHHS KIIHIYHOT MPAKTUKH.

4.1 IIpuHIMIH KJIIHIYHOI IPAKTHKH:

* ChoinbHUHR TOCBIJ HABYaHHS Cepel CTYICHTIB, KIIIE€HTIB, CyNepBi30piB KIiHIYHOI
MPAKTUKH, KOOPJIMHATOPIB KIIHIYHOT MPAKTUKHA HA MICIISIX T4 B YHIBEPCUTETCHKHUX

nporpamax;
= € B3aEMOBHTIIHOIO JUISl CTYZICHTIB Ta CYNEPBi30piB KIIHIYHOT MPAKTUKH;

= JIponarye Ta po3BMBAa€ MOBEAIHKY, SIKa OUIKYETHCS BiJl (haxiBIIs perysIbOBaHOI
npodecii y ramy3i OXOpOHH 310POB’S;
* CopuiiMaeTbes K HEBIA'€MHA YacTHHA MPO(ECiHHOTO 3pOCTaHHS AK JJIs CTYICHTIB,TaK

1 17151 cynepBi30piB KIIiHIYHOI MPAKTUKY;

* BingOyBaeTbcs B IO3UTHBHOMY HaBYAIBHOMY CEpEIOBHIL;

= [loemnye pi3HI METOIW BHUKJIAJIAHHS Ta CTWJII HABUAHHS SK CTYJEHTIB, TaK i
CYMepBi30piB KIIHIYHOT PAKTHKH;
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* Po3srismae HaBYaNbHI LTl CTYJICHTIB CTOCOBHO iX MpodeciiHOro po3BUTKY B

KOHTEKCTI IPAKTHYHOTO CEPEIOBUIIA;
= Po3BuBae MixknpodeciiiHi KOMIETEHTHOCTI;
= [lixTpuMy€e CTYJEHTIB y 3BITYBaHHI IIPO CBOE HABYAHHS;
= Jl03BOJIsIE€ CTYIEHTaM TTOB’SI3aTH TEOPIIO 3 MPAKTHKOIO;
= Jlo3BoOJIsiE€ CTyIeHTaM OpaTH aKTUBHY POJIb HAa pOOOYOMY MiCIIi;

=  Crpwusie 3aI0BOJICHHIO SIK CTYJICHTIB, TaK 1 CYNEpBi30piB KITHIYHOI MPAKTHKHU 11010

JOCBIAY KIIHIYHOI IPAKTUKH;

* BpaxoBye nobaxaHHs CyNepBi30piB KJIIHIYHOI MPAKTUKH MO0 PiBHS CTYAEHTIB, 4acy

Ta MOJIEJl KOHTPOJIIO It JOCATHEHHS OCBITHIX ITiICH;

= BigOyBaeTrhcs B Oynb-IKOMY MiCIli, /1€ MOKHA PO3BHUBATH Ta IHTETPyBaTH pOJIi Ta

¢byHKuii eprorepamnesTa.

4.2 KepyBaHHS KJIiHIYHOI0 IPAKTHKOIO

Kosxna mporpama eproTeparii MoBHHHA BU3HAYaTH LIl Ta 3aBAAaHHS HABYAHHS JJISI KOXKHOI
KITiHIYHOT TpakTuku. L{imi MOXyTh 3alexaTH Bifi OCOOIMBOCTEH MPAKTUYHOI AisTBHOCTI
eproTepanii B KOHTEKCTi pealbHUX MOTPed CyCNiJIbCTBA 1 MOXKYTh 3MIHIOBAaTHCA Yac BiJ 4acy.
Hanpuknan, ctyqeHTaM MeBHOI mporpaMu eproreparii B MeBHIH KpaiHi MOXe 3HagoOUTHCS

JOCBIJ] KJIIHIYHOT MPAKTUKHU Y TaKUX cepax MpaKTUYHOI AisTIbHOCTI €proTeparneBTiB:
1. Eprorepamis mans gitei
2. Eprorepamis B peaOutiTamiiHuX 3aKIagax
3. Eproteparis B ciryx)0ax MCUXIYHOTO 37J0POB'S
4. Eprotepamis ajis qro1ei MOXUIOTO BIKY
[HImIMM pUKIaI0M PO3MOIITY KIIHIYHUX MTPAKTHK €:
1. Eproreparmis B chepi GpizugHOT0 310pOB's

2. Eprorepamnis B chepi ICUXi9HOTO 310POB'S
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3. Eproteparmis y rpomai

HezanexxHo Bif po3monily KIiHIYHOI MPAKTUKH, CTYJACHTH MOBHHHI 3aKIHYMTH HaBYAHHS 3
JOCBIZIOM MPaKTUYHOT poOOTH, 110 BigoOpakae pi3sHOMaHITHI chepu MPAaKTUYHOI AiSITBHOCTI
eproTepaneBTiB Ta YMOBHU MPAKTUKU 3 oco0amu pi3zHoro Biky (lifespan). 3aranbHy KiTbKicTh
TOAMH, BIJIBEACHMX Yy Mporpami Ha KIIHIYHY NPaKTUKY, CHiJl PO3MOJUIMTH 3 OIJIsAy Ha

crnienn(iky MPaKTUKU eproreparii B KOHKPETHIH KpaiHi Yi perioHi.

Y wMipy TOro, sIK CTYIEHTH MPOXOAATHh KIIHIYHY MPAKTUKY, BUMOTU MIOJO0 BHKOHAHHSA

npodeCiiHUX 3aBIaHb CTAIOTh BCE O1IBIN CKIIAHUMH.
VY neskux KpaiHax MpakTHKa MOXKE MaTH Pi3HI PiBHI:

JocBin xmiHIYHOI TpakTUKH | piBHS BiAOYBa€TbCS OJAHOYACHO 3 aKaJEMIYHMM HAaBYAHHSIM 1
«TpU3HAYCHWH sl 30aradeHHs JAUJAKTHYHOI HaBYaIbHOI POOOTH IMUIIXOM CKEPOBAHOTO
CIIOCTEPEIKEHHS Ta Y4acTi B OKpEMHX acIleKTaxX MpoIiecy eproreparii» (AMepukaHCchKa paja 3
akpemuTalii ocitu 3 eprorepanii [ACOTE], 2007a, 2007b, 2007b). ¥ mpoMy BUTIAIKY 3MICT
HaBYAJIbHOI MPOTPaMU MMOBUHEH KOPEJIFOBATH 13 3aBJaHHSIMH KJIIHIYHOI MPAKTUKH 1 BKIIFOYATH

KOHKPETHI TOANHU, IPUCBSIYCHI TPAKTHUIII IIOTO PIBHS.

Jocin kniHigHOT pakTuky 11 piBHS BiqOyBaeThCS HAMPUKIHIN TUAAKTUIHOT a3y HaBYATBHOL
IporpamMu 3 eproteparii 1 MpU3HAYCHUH IJIs PO3BUTKY KOMIETEHTHUX (haxiBIliB 3arajabHOL
eprorepaneBTUYHOI mpakTuku moyatkoBoro piBHs (ACOTE, 2007a, 2007b, 2007¢). 3aBnaHHs
KJIIHIYHOI TTpakTuku Il piBHSA BKJIIOYAIOTHh TIMOOKHI JOCBIJ y HaJaHHI MOCIYT 3 eproreparnii
KJIIIEHTaM 1 30Cepe/pKeHl Ha 3aCTOCYBaHHI IUJIECIPAMOBAHOI Ta 3HAYYIIOl 3aHATTEBOL
aKTUBHOCTI Ta TMPaKTUKH, 3aCHOBAHOI Ha JI0Ka3aX, 4Yepe3 KOHTAKT 13 «Pi3HOMAHITHUMHU
KJIIEHTaMH TIPOTSATOM YCI€i TPUBAJIOCTI KUTTA Ta Y PI3HUX cdepax MPaKTUYHOI HiSITHHOCTI

eprotepaneBTiB»y (ACOTE, 2007a, 2007b, 2007¢).
KepyBaHHs KTiHIYHOIO TTPAKTUKOIO MOKE BKITIOYATH HACTYITHI MPOLIETYPH:
1) 3yctpiu 3i cTyneHTaMu:

a) Iudopmaniiina 3ycTpid 00 KITIHIYHOI MPAaKTUKU Ui O3HAMOMIIEHHS CTYAEHTa i3
CHUCTEMOIO Ta MpOIleCaMH KJIIHIYHOI TPAKTHKU Ta JJIi OOTOBOPEHHS MHUTaHb, IO

CTOCYIOTBHCS IPAKTUYHOI pOOOTH.

b) Ilporec BimOOpy Ta 3aTBEPIKEHHSI MICIIS TPOXO/HKEHHS KITTHIYHOT MPAKTHKH.
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c) Iudopmaris nmpo cTpaxyBaHHS, BUTPATH (SKIIO MOXKIIMBO, JOJATKOBY CTUIICHIIIO) Ta

MUTAHHS KOMYHIKaIi1 IMiJ 9ac KJIiHIYHOI IPaKTUKH.

d) Iadopmanis npo po3kiaz cemiHapiB 3 KOOPAMHATOPAMH KITIHIYHOI MPAKTUKHU Bif

YHIBEpCHUTETY.

e) BinBimyBaHHs —yac poOOTH CTYACHTIB 111 YacC KIIHIYHOI MPAKTUKU Ta MPaBHJIA MO0

BIJICYTHOCTI Ha IPAKTHULI (TIPOTYILY)
f) IlpaBuna BiAKIWKAHHS CTY/ICHTIB
2) 3ycrpid i3 cynepBizopamMu KJIIHIYHOT TPAKTUKH:
a) Irdopmarris mpo CTYIEHTIB, IKi OyIyTh IPOXOIUTH MIPAKTHUKY.
b) Iudopmarris mpo iy Ta 3aBIaHHS HAaBYaHHS I KOXKHOT KJITHIYHOT TPAKTUKH.
¢) Indopmarris npo mIaH MpoBeAEHHS KIIHIYHOT MPAKTHKH.
4.2.1. Ipukaan niiany Ha nepioa KJIiHiYHOI NPAKTUKHU (8 THIKHIB)

[IpononyeThes, mo06 KOKHA KJIIHIYHA TpaKTHKa Oysa opraHizoBaHa 3a IUKJIAMH O OJHOMY
THXKHIO. Ha moyaTKy KO’KHOTO THKHSI CTYICHT IOBUHEH NIPEACTaBUTH KIIHIYHOMY CYIIepBi30py
JUTSI TIOTIEPEAHBOTO OOTOBOPEHHS THKHEBE TUTAHYBAHHS 3 IIUUISIMHU, IKUX HEOOX1THO JOCATTH B
[IbOMY ITUKJIl, 1 BU3BHAYUTHU CIOCIO, B SIKMI BIH Ma€ HaMip 11 3pOOUTH (TEXHIKH, POLETypH
Tomro). JIuie micys Horo 3aTBepIKEHHS CYIepBi30pOM KIIIHIYHOI MIPAKTUKU Ha MIOTHXKHEBUX

300pax CTYJICHT MOKE peai3yBaTH CBii IUIaH.
1-# TKIeHb (TOCTYIIOBE 03HAWOMIICHHS MICIIEM KIITHIYHOT MPAaKTHKH).

=  (O3HalOMJICHHS CTYJICHTA 3 ITpaBUJIaMH 1 ITPOILIECAMH MICIISl TPOXO/KEHHS KIITHIYHOT
MPAKTUKHU.

* Cnocobu 3600py iH(popmarii (kiiHivHI (aitnu, 616ai0TeKa ToIIO).
* 3HallOMCTBO CTYACHTA 3 KOJICKTHBOM.

= CroocTepexeHHS Ta BHUBYCHHS CTYJSHTOM KJIIHIYHMX BHITQJKiB Ta KIIIE€HTIB,

SIKUX BiH 3r0JI0M OyJie BECTH.

= KiiHiYHE OI[iHIOBaHHS MAII€HTIB (CTYACHT IOYUHAE MPOIIEC 3 OLIHIOBAHHS KIIIHIYHUX
BUIIAJIKIB).
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= [liaroToBKa Ta OOTOBOPEHHS IUIAHIB 1 MAXOAIB A0 MPAKTUYHOI pOOOTH.

= JloctynoBa mepemaya KJIIHIYHUX BUITAJIKIB (KJII€HTIB/MAIIEHTIB) BiJl CymnepBizopa

KJIIHIYHOT TPAKTUKHU 0 CTYJICHTA.

* [liaroroBka >KypHasy 3BITHOCTI.
2-#, 3-i 1 4-1 THOKHI

* BukoHaHHS IJIaHy poOOTH Ha THUXKJICHb;

= 3aBeplLICHHS POIECy OL[IHIOBAaHHS KIIIHIYHUX BUIA/IKIB, IEPEIAHUX CTYACHTY;

= [ligroroBka miaHy BTpy4YaHHS JJIs KOXKHOTO 3 OI[IHIOBAHUX KIIIHIYHUX BUIIAJIKIB;

* [ligroToBka i aHai3 KIIHIYHOTO BUMAAKY OJTHOTO 3 MAIi€HTIB, JOPYUYCHUX CTYCHTY;

*  Benenns xypHaiy 3BITHOCTI;

* [IpoMixHe OLIIHIOBAHHS CTYJICHTA CYNEPBI30pPOM KIIIHIYHOI MPAKTUKU HA MICIIl TPAKTHKH.
5-#, 6-1 1 7-1 THKHIL

* BukoHaHHS IJIaHy poOOTH Ha THUXKJICHb;

* Po3poOka niaHy BTpy4aHHSs, iATOTOBICHOTO Ta BUIIPABICHOT'O Il KOXKHOTO BUIIAJIKY;

» Jlepenaya KJIiHIYHOTO BUIAAKY KEPIBHHUKY;

= BezaeHHs XypHaIy 3BITHOCTI.
OcraHHIl THXIEHD

= [ligroToBKa MOBTOPHOTO OILIIHFOBAHHS OJTHOTO 200 KiJIbKOX ITAIli€HTIB;

= JIpeseHTauis KJIiHIYHOTO BUNIAAKY (BHUKpPABJICHHS, SIKIIO MOTPEOYE);

= [lpe3eHTanis *KypHaiy 3BITHOCTI;

= [lincyMKoBa OIiHKA 3 KIIHIYHOT IPAKTHKH.

B yHiBepcuTeTi 3 KOOpAMHATOPAMH KIIIHIYHOT IPAKTHKH:

= OOroBOpeHHS Ta OI[iHKA KIIHIYHUX BUTA/IKIB;
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=  OrmiHKa XypHAaTy 3BITHOCTI.

JKypHaut 3BITHOCTI € BaXKJIMBUM THCTPYMEHTOM JUTsl CTyZieHTa. Lle iHCTpyMeHT, Jie CTyIeHT
peecTpye Bech cBiit mpodeciitHuit po3BUTOK. JKypHana MOKe MICTUTH:

= 3amucH CIOCTEPEk)EHb 3a BCiMa peabuTiTalliiHUMU CECisIMHU, sKI BIABIAY€E CTYIEHT,

BKJIFOYAIOYM KOHTAKTH 3 1HIIUMHU (HaxiBIIMU B KOMaH/Ii;
= Pe3ynbTaTHl OLIHIOBAHHSI KJTIEHTIB;

= [lmanu BTpy4aHHS I KOXKHOTO KIIHIYHOMY BHUIIQJKY, B IKOMY OyJie OpaTu y4acTh
CTYIEHT (i3 MPU3HAYCHUM CTYICHTY MalliEHTOM/KITIEHTOM);

* Onuc eprorepaneBTUYHUX BTPY4YaHb, BKIIOYAIOUU LI JJIS KOXHOI peadimiTamiiHol

cecii, BHKOPUCTaH1 MaTepiaiy Ta 00JaHAHHS,

= 3amucH pe3yibTaTiB;

* 3amucH BiJBiIyBaHb;

= [Iporokonu iHTEpB 10/0€Ci;

= Marepianu, po3po0iieHi CTYACHTOM 1 IMOB's3aHi1 3 KIIIHIYHUMHU BUTIAIKaAMU;

= KoHTaktn

*  BaXIMBi MOCHJIaHHS, BUKOPUCTAHI MiJ 9ac KIIHIYHOT TPAKTUKH.
4.3 Pouii Ta BiANOBIAAJBbHICTh YYACHUKIB KJIIHIYHOI MPAKTUKH
4.3.1. CynepBi3opu KJIiHIYHOI IPAKTUKH

* (O3HaifloMUTHCS 3 OCBITHBOIO IPOrPAaMOIO0 YHIBepcUTETy (Liji HaBYaHHS, OCBITHI
IHCTPYMEHTH, 1HCTPYMEHT OIlIHIOBAaHHS MPAKTHKH, OYIKyBAaHWU pE3yJbTaT CTYJICHTa

3aJIeKHO BiJ] piBHS HABYAHHA) Ta 3 IPOIIECOM CYTIEpPBI3ii;

=  CTBOpPUTH TPHEMHE CEPEIOBUINE, BCEOIUHY OPIEHTAIIO IIOAO MICI TPOBEICHHS
KIIIHIYHOT MPaKTUKHU (BKIIIOYAIOYH MpaBHUIIa, MPOLEAYpPH, crienidiky 3akiany, TOL0) Ta

BHJIUTUTH CTYACHTY po0OoUe MicCIIe, SKIIIO 1€ MOKJIMBO B MEKax 3aKJIay;

* byTu 3pa3koMm ISl CTY/ACHTIB;
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* 3anponoHyBaTH IIO3UTUBHE Ta BCEOXOIUIIOIOYE HABUYAIbHE CepeloBUIlEe, 00
3a0e3MeUnTH PO3BUTOK CTYJCHTIB B Mexax ocHOBHHX KommereHTHocTel (ACOTRO,

2003), HeoOXiTHUX IJIs TPAKTUKHU eproTepalii;

* Yitko iHGOpMYyBaTU CTYAEHTIB HPO T€, IO BiJl HUX OYIKY€ETHCS, HAICKHUM YHHOM
OLIIHIOBAaTH OOOB’SI3KM Ta OUIKyBaHHS Ta OyTHM AOCTYNHUMHM JUIS CTYJEHTIB, 1100

3ampoIOHYBAaTH BIMOBITHE CKEPYBaHHS,

* HanaBaTu peryJisipHi Ta CBO€YACHI BIATYKH IIOAO YCIIIIHOCTI CTYAEHTIB, BKIIOYAI0UH

peKOMeH,Z[aI_Ii'l. A TIOKpAICHHSA BUKOHAHHS HAaBYaJIbHUX Ta pO60‘-II/IX 3aBJaHb,

= Jlomomaratu CTyJE€HTaM PO3BUHYTH TapHE pO3YMIHHS CBOro «mpodeciitHoro

3pOCTaHHs Ta 1HIIMX IIJICH HaBYaHHS, HAJAI0UX Yac JIJIsl KEPOBAHUX PO3/IyMiB;

= 3ycrpivaTcs 31 CTyJAEHTaMH, 11100 0OTOBOPHUTH Ta OLIHUTH iXHIO POOOTY B CEpEIHHI Ta

HANPUKIHII KITIHIYHOI TPaKTHKY;

* ChoinkyBaTucs 3 KOOPAWHATOPOM KIIIHIYHOI MPAKTUKU 3 YHIBEPCUTETY, SKIIO CTYIEHT

CTHUKAETHCA 3 6y,Z[B-$IKI/IMI/I 3HAaYHMMH BHKJIIMKaMH Y1 HpO6HeMaMI/I;

* HanaBaTu KOOpAWHATOPAaM KJIIHIYHOI IPAKTUKU B YHIBEPCUTETI Ta CTYJICHTAM IIOTOYHY
Ta aKkTyajabHy iH(pOpMaIllito s 3anmoBHeHHs Ta miaTpumku «IIpodimro crynenTta Ha

kiiHigHil npaktuii (FS- PRO)».
4.3.2. KoopauHaTop KJIIHIYHOI MPAKTUKHU B YHIBEPCUTETI

= Jlomomaratu CTyAC€HTaM pO3BHUHYTH TapHE PO3YMIHHS BIJIACHOTO TMPOdeciitHOTO
3pOCTaHHS MIOJI0 OCHOBHHUX KOMITETEHTHOCTEH, sIKI omucaHi, Hampukiaa, B [Ipodim
npaktuku eprorepanii B Kanazai (2007), 3anmponoHyBaBIIH MiATOTOBKY J0 MPAaKTHKUA
(HampwKyIaa, OPIEHTAIlIIO Ta PECYPCH) Ta KOHCYNIbTAIlll (HapUKIIaJ, IHTEeTpallis Teopii

3 MPAKTUKOIO) CTYICHTaM;

* 3abe3neyuTH CYNepBi30piB KIIHIYHOT MPAKTHKH OPIEHTALIEI0 T OCBITHIMU PECypCaMH,
NOB’SI3aHUMH 3 YHIBEPCHUTETCHKHIMHU AKaJEMIYHUMH Ta NMPAKTHYHUMH HAaBYATbHUMH

MporpaMamMu Ta MPOIEeCcOM CyIepBi3ii;
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= KoopauHyBaTH MpOMNoO3uIlii Ta 3alWTH W00 MPU3HAYCHHS CTYACHTIB Ha KJIIHIYHY
MPAKTUKY Ta, KOJH 1€ MOXKJIMBO, MAOUPATH CTYACHTIB Ta 3aKJIaH KIIHIYHOI IPAaKTUKU

BIJIMOBITHO JI0 aKaJeMIYHUX Ta MPAKTUYHUX MPO(UIIB Ta IHTEPECIB CTYICHTIB;

= [lepexoHaTucs, IO CTYJCHTH MAIOTh PI3HOOIUHUI TOCBIJ KJIIHIYHOT MPAKTHKH ITi]] 4ac
HaBUYaHHS 1 MAOUpaTH 3aKJIaJyd PI3HOMAHITHOrO Mpodiato (pi3HI KIIEHTH Ta YMOBH

MPaKTUYHOI AiSUTBHOCTI);

* HanaBatu nmocTiifHY NIATPUMKY Ta BUPILICHHS NPOOJEeM CTyJIEHTaM Ta CylepBi3opam

KJIIHIYHOI MPAKTUKH y BUPIIIEHH] Mpo0JieM B HaBYaHHI CTY/ICHTIB;

* Big3zHauaTy nmapTHEPIB KIIHIYHOI MPAKTHKH, K1 BKJIAAIOTh Yac 1 IOCBIJl y CYNepBi3ii0

CTYJICHTIB;

* 3a0e3meydTH  3aKJagd  KIIHIYHOI  TPAaKTUKM  YroJoK  MHpo  KIIHIYHY
MPaKTUKY/CTaXXyBaHHS, Ka MOXE€ OyTH KOPOTKOCTPOKOBOIO a00 JOBrOCTPOKOBOIO, 3

OIMCOM BiANOBIAATLHOCTI Ta 00OB'A3KIB KOKHOT 31 CTOPIH;

* 3a0e3MeyuTH CTyIeHTaM HaJeKHUH 3aXUCT 1010 BiAMOBIIATBHOCTI Ta CTPaxyBaHHs Ha

Yac KIIHIYHOI MPaKTHKH;

* PerynspHO OLIHIOBATH 3MICT 1 AKICTh HaJaHOl CyINepBi3il Ta JaBaTH PEKOMEHIAIil

3aKJIaJIaM Ta CyTNepBi3opaM KIIIHIYHOT TPAKTHKH.

= PerynsipHO OLIHIOBATH SIKICTh pOOOYOTO CEPEOBHUIIIA, B IKOMY BiIOYBA€EThCS KIIiHIUHA
NpaKTHUKa, 00 3a0e3MeYuTH JOCTYIHICTh BIANOBITHMX pECypciB 1 HaJaBaTH

pEeKOMEeH Al JI7Is 3aKJIa/1iB KITHIYHOT MPAaKTHKH.
4.3.3. CryneHnTHn

= bpatu BiAMOBiNATBHICTH 32 CBIM JOCBIJ HaBYAaHHS Yy MApPTHEPCTBI 3 KIIHIYHUMHU
CymnepBi3opamMH, KOOPJAWHATOpAMH KJIIHIYHOT TPAKTUKH Ha MICIX, Ipodecopamu

YHIBEPCUTETIB Ta KOOPAMHATOPAMH KIIIHIYHOT TPAKTUKH B YHIBEPCHUTETI;

* JloctaButu ocobucti Ta mpodeciiiHi Il HepeA MOYaTKOM KJIIHIYHOI MpPaKTUKH.
CrBoputH 1 3amucaTé (GopMaiabHI HaBYAJIBbHI LI BIACHOI KIIHIYHOI MPAKTHKUA O
MOYaTKy JAPYroro THXHA MPAaKTUKU. lleperisnaTi Ta KOPUTYBATH iX MPOTATOM YChOTO

4acy KJIHIYHOI MPaKTHKH;

= ToryBarHcs 10 KJIiHIYHOI MPAKTUKH, YUTAIOUN BiIOBIIHI KEepena;
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[MocriitHo notpumyBatuck ETHuHOTO KOAekcy (mpodeciiinoi acomiarii, mpodeciiiHro

PETYIIOI0YOT0 OpraHy, 3aKkiiaay CTaKyBaHHS, YHIBEPCHTETCHKOI IIPOrpaMu);
JloTpuMyBaTHCsI MOTITHKHA Ta TIPOLIEYP 3aKIaay KIIHIYHOI MPAKTUKHU Ta YHIBEPCUTETY;

Po3mmputi po3ymiHHS CTaHAAPTIB MPAKTUKU (SKIIO BOHU BU3HAYCHI MpOQeciiHUM
pEryJIIOI0YMM OpPraHOM KpaiHH) Ta MpOIMaryBaTH poji Ta (QyHKIi eproTepamneBTiB y

MDKIIpOGeCiHHOMY CITUJIKYBaHHI;

Po3BuBaTH pO3yMiHHS Ta MOBaXXaTH poiii Ta GYHKIIT IHIINX YWIEHIB KOMaHIH;
Jli3HaTHCA, SIK €proTepaneBTy CIPHUIIOTh poOOTI peadiiiTaniiHol KOMaHIH;
Po3mmputy po3yMiHHSI CUCTEM, B SIKUX MPALIOIOTH €ProTEPaneBTH;
Po3BUBaTH KOMIIETEHTHOCTI 1II0JI0 3aCTOCYBAHHS MPOLIECY eproTeparnii;
Po3BUBaTH BIIEBHEHICTH 1 KOMIIETEHTHICTh Y MPAKTHII €proTepartii;

Po3BuBaTH iHTEpec A0 onHiel a00 KUIBKOX cep MPaKTHYHOI JiSUTBHOCTI eproTepanii

JUTSl pO3pOOKH 1HAUBIIyATbHUX TIJIAHIB HABYAHHS Ta Kap €PHOTO NUIAXY;

CrinkyBaTuCST 3 KOOPAMHATOPOM KJIIHIYHOI MPAKTHKWA YHIBEPCUTETY, SKIIO BOHHU

CTUKAIOTHCSA 3 OyIb-SIKUMH MPOOJIEMaMU CTOCOBHO KITIHIYHOT MPAKTHKY;

HanaBatu cynepBizopy 3BOPOTHiH 3B'I30K Ha OCHOBI BIIACHOTO JIOCBily MPaKTHYHOTO
HaBYaHHS.

Ouinka 10CBixy KJIIHIYHOI IPAKTHKH

Or11iHKa HaBYaHHS CTYJIEHTA MOXE OXOIUIIOBATH Pi3HI aCTIEKTH. 3arajioM, pPeKOMEHIY€EThCS

BKJIIFOUHUTH:

1) Ouinky cynepBi3opiB KiIiHIYHOI MpakTuku (60-75%).

a) IIpomixHe ¢popmyroye OIiHIOBaHHS.

b) ®inanbHe oriHIOBaHHS (TIACYMKOBE).

2) Camoouinky crynenTa (5-10%)

3) Ouinky yHiBepcurery (15-35%)
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KokeH 13 IMX acneKTiB OI[iHIOBAaHHsS MOBHHEH BiANOBIAAaTH MEBHOMY BiJICOTKY OCTaTOYHOI

OLIIHKU CTYJICHTA 32 KOXEH JJOCBIJ] KJIIHIYHOI PAaKTUKH.

VY Toit "yac sk caMOOIliHKa CTyJeHTa 0a3yeThCs Ha WOro/il COPHHHATTI JOCBIAY HaBYaHHS,
OIlIHKA CyNepBi3opa Ta KOOPAHMHATOPIB KIIIHIYHOT TPAKTUKU 0a3y€ThCS Ha KOMIIETEHTHOCTSX,
AKl CTyJIEHT MOBUHEH PO3BMHYTH IiJ yac MpakTHuHOi poOoTu. Lli KoMIEeTeHTHOCTI MOXHA

3rpyInyBaTH B HACTYIHI chepu:

1) IlpakTuuHi 3HAHHS - TEOPETUYHI 3HAHHS Ta TEXHIYHI HABUYKH, a TAKOK PO3YMIHHS POJICH,
MiIXO0MIB Ta IiHHOCTEeHW mpodecii. [Ipukman: cTyaeHT MOXe MOSICHUTH, YOMY BiH 00OpaB
MEBHUI TEOPETUYHHH MiAXia a00 MPaKTUYHY MOZETh JJIsi BUKOPUCTAHHS 3 KOHKPETHHM
kimieHToM. CTyJIeHT TMOSCHIOE aHATOMIYHI Ta KIHE310J0TIYHI MEXaHi3MH Ta MPUHIIAIH

BUTOTOBJICHHS OPTE3Y.

2) KiiHiuHe MUCIEHHS - aHATITUYHE Ta KOHIIENTYaJbHE MUCJICHHS, BUPIIMICHHS MPoOJeM i
npaBUiIbHE Cy/pKeHHs. [IpHuKiian: BMiHHS aHaIi3yBaTH Ta MPOIYyMYBaTH T€, IO CTYICHTH
pobATE. BukopucTaHHS 340pOBOTO Ty3Ay 1 PO3CYIIMBOCTI, MO0 3pOOUTH TE€, IO €

HaWKpamuM 1 HAHOUTBIIT TOPEYHUM Y TIEBHIHM CUTYaITii.

3) CupusiHHS TepamneBTMYHUM 3MiHaM KJII€HTAa — 37aTHICTh BUKOHYBAaTH yCi KOMITIOHEHTH
Ipoliecy eprorepanii 3a JOMOMOT0l0 KIIEHTO-OpIEHTOBAHOTO BTpydaHHs. [Ipuknan: BmiTH
BUOHMpATH Ta BHKOPHCTOBYBAaTH BIiJMOBIJHI IHCTPYMEHTH OLIHIOBaHHS, IUIAHYBaTH Ta
MIPOBOJUTH BiJAIMOBIJHI BTPy4aHHS, BU3HAUaTH, KOJM BTPYYaHHS Mae€ MPUIHUHUTHCA, Ta

3a0e3neyyBaTy BUIKUCKY Ta MOJAJIbIIE CTIOCTEPEKECHHS.

4) ChinkyBaHHS - BIIKpUTE Ta BIANOBIAHE IUCHMOBE, BepOalbHE Ta HeBepOabHE
cninkyBanHs. [lpukman: mnpodeciiiHMI 3BIT Tpo  KIIEHTAa T 4Yac 3ycTpiuei

MYJIbTUIUCIUIUTIHAPHOT KOMaH/IM, aBOKAIlis B iIHTepecax KI€HTA.

5) Ilpodeciitna B3aemomis — crpuse GOpMyBaHHIO JIOBIpY Ta MOBArv Iij Yac CHIiBIpaIl 3
IHIIMMU B paMKax €TUYHHUX Ta MPaBOBUX cTaHAapTiB. [Ipukman: BMIHHS pO3BUBATH
TepaneBTUYHI CTOCYHKH 3KJIIEHTaMH, pO3yMiTH TpodeciitHi Mexi Ta MmpaioBaTH pa3oM y

KOMAaH/I.

6) Ilpodeciitnuii po3BUTOK — BU3HA4ae€ chepud MaOYTHBOTO 3POCTaHHS 3a JIOMIOMOTOIO
camocTtiitHoro HaBuaHHA. [lpukian: Oepe Ha ceOe IHIIIATHBY JUIsl TIOMIYKY JOCBIAY
HaBYaHHsI, OCOOJIMBO I/ Yac «BUIBHOTO Yacy», aKTUBHHMH y BH3HaueHHI cdep BIIACHUX

1HTepeciB.
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7) VYupaBiiHHS BUKOHAHHSM - BiJNOBIJAIBHUHM, 31 BMIHHAM CaMOOpPraHi30BYBaTHCS Ta
pO3CTaBIATH MpiopUTeTH. [IpUKIaa: CTyAeHT BMi€ OpraHi3yBaTu ceOe 1 KIIEHTIB, J00pe
BUKOPHCTOBYE Yac 1 MPaBHJIBHO PO3CTaBIIA€ MPIOPUTETH poOOTH. YIOpAAKOBYE cebeTa

MaTepiany.

[Ipukian eTamiB po3BUTKY MPOQeCciitHOT KOMIIETEHTHOCTI CTY/ICHTA!

Eran 1 Eran 2 Eran 3
IHoxa3znuku [Mepexigauit 3aKpiIUIeHHS —
CTYACHTIB 3acTocyBaHHs 3HaHb | MEPIOJ— PO3AYMHU B1JI0OOpaKCHHSI B
PO BUKOHAHHS 3MiHaX MPAKTHIHOT
npodeciiftHux pobotu
3aBJlaHb
Ctuib besnocepenne
. ) Koncynprant /
cynepeisopa HaByaHHs / ominka / | KoyuuHr 0
PR . aCTaBHUK
KJITHITHOL 3BOPOTHUIA 3B'A30K
NPAKTHKHU

IlinpaxyHok 0ayiB | 3aje)KUTh BiJl CHCTEMH OI[IHIOBAaHHS KOXKHOTO YHIBEPCUTETY Ta Ma€e
OyTH Y3TOKEHO 3 IUIIMU HaBYAHHS, BU3SHAYCHUMH TUHAMIYHO JIJIS
KO>XHOI 3 KOMIICTCHTHOCTEH.

[IpakTruHa OCBiTa € HEBIJI'€MHOIO YaCTHUHOIO HaBUaJLHUX MPOTpaM 3 eprorepartii. 3aBasku
KJIIHIYHIM TPaKTUIl CTYJCHTH BYaThCSA 3aCTOCOBYBAaTH TEOPETHYHI Ta HAYKOBI MPHHIIUIIH,
3aCBO€EHI B HABYAIBHUX IIPOrpaMax, oo 3aI0BOJIbHUTH PeaIbHI TOTPEOU KITIEHTIB Y KOHTEKCTI

CIPaBKHBOTO MPAKTUYHOTO CEPEOBUILIA.

[Tig yac mpakTU4HOI poOOTH KOXKEH CTYJACHT PO3BHBA€ MPOQECiiiHi KOMIETEHTHOCTI, 11100
BU3HAYHUTHU MOTPEOU KIIIEHTA B 3aHATTEBIM aKTUBHOCT], BU3HAYUTH MIATPUMKY 200 IEPELIKO/IH,

10 BIUIMBAIOTh HA3/10pPOB’S Ta y4acTh, 1 3aJ0KYMEHTYBAaTH HaJlaH1 BTPy4YaHHSI.

[TpakTryHa poOoTa TAaKOXK Ja€ CTYJCHTaM MO>KJIMBICTh PO3BHBATH JiIEPCHKI Ta YIPaBIiHCHKI

HAaBUYKH B PI3HOMAHITHUX NMPAKTHYHUX YMOBaX.

B pesynbraTi, cryaeHT popmye npodeciiiHy i1eHTHUHICTb, IKa € HE0OX1THOO JJIS TPAKTUYHOTO

¢axiBus 3 eproreparnii.
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Introduction

1 Introduction

In this syllabus, we will go through some aspects that intend to clarify the concepts of
assessment and evaluation in a higher education program of Occupational Therapy. These
concepts will include a description of different methods os assessment and evaluation.

We will also dedicate a chapter about clinical education filedwork or internership, considering
its purposes and evaluation.
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2 Learning objectives

1. Understand assessment and evaluation in higher education.
Understand the different methods of student’s assessment and evaluation.

Distinguish different types of assessment in the process of competences certification.

ol

Understand the clinical internership for Occupational Therapy students.
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Assessment and Evaluation of students learning

Objectives of the chapter:

e Differentiate between assessment and evaluation.

e Define the different assessment and evaluation methods.

Identify the different types of assessment.

In every higher education program, the competences that all students need to develop must be
certified. In this certification process, teachers need to consider the assessment of the learning
path and also evaluate if the students have reached the learning goals.

Assessment is the systematic process of documenting and using empirical data to measure
knowledge, skills, attitudes and beliefs. By taking the assessment, teachers try to improve the
student's path towards learning.

Evaluation focuses on grades and might reflect classroom components other than course content
and mastery level. An evaluation can be used as a final review to gauge the quality of
instruction. It’s product oriented. This means that the main question is: “What’s been learned?”

Assessment and evaluation are often used in an interchangeable way. However, it’s important
to distinguish between both concepts as teachers tend to use both process in their practice. While
evaluation is jugdmental and usally tests and grades the student’s learning, assessment intends
to increase the quality of the learning path. The following table may help to understand the
differences but also the similarities:

Assessment

Evaluation

Is ongoing

Provides closure

Inproves learning quality

Judges learning level

Individualized Applied against standards
Ungraded Graded
Provides feedback Shows deficits

Process oriented

Product oriented

Table 1 Differences between assessment and evaluation. In: https://www.onlineassessmenttool.com/knowledge-center/assessment-

knowledge-center/assessment-vs-evaluation/item 10642

For the purposes of this syllabus, we will use the term of assessment to include all the process

of student’s learning validation.
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Assessment and Evaluation of Student’s Learning

3.1 Student’s assessment

In their handbook for course-based review and assessment, Martha L. A. Stassen et al. define
assessment as “the systematic collection and analysis of information to improve student
learning.” (Stassen et al., 2001, pg. 5) This definition captures the essential task of student
assessment in the teaching and learning process. Student assessment enables instructors to
measure the effectiveness of their teaching by linking student performance to specific learning
objectives. As a result, teachers can institutionalize effective teaching choices and revise
ineffective ones in their pedagogy.

The measurement of student learning through assessment is important because it provides
useful feedback to both instructors and students about the extent to which students are
successfully meeting course learning objectives. In their book Understanding by Design, Grant
Wiggins and Jay McTighe offer a framework for classroom instruction—what they call
“Backward Design” - that emphasizes the critical role of assessment. For Wiggens and
McTighe, assessment enables teachers to determine the metrics of measurement for student
understanding of and proficiency in course learning objectives. They argue that assessment
provides the evidence needed to document and validate that meaningful learning has occurred
in the classroom. Assessment is so vital in their pedagogical design that their approach
“encourages teachers and curriculum planners to first ‘think like an assessor’ before designing
specific units and lessons, and thus to consider up front how they will determine if students
have attained the desired understandings.” (Wiggins and McTighe, 2005, pg. 18)

Make a listo f some of the learning objectives you may have for your course
and then think how you assess if the students are achieving those goals.

Student assessment also buttresses critical reflective teaching. Stephen Brookfield,
in Becoming a Critically Reflective Teacher, contends that critical reflection on one’s teaching
is an essential part of developing as an educator and enhancing the learning experience of
students. Critical reflection on one’s teaching has a multitude of benefits for teachers, including
the development of rationale for teaching practices. According to Brookfield, “A critically
reflective teacher is much better placed to communicate to colleagues and students (as well as
to herself) the rationale behind her practice. She works from a position of informed
commitment.” (Brookfield, 1995, pg. 17) Student assessment, then, not only enables teachers
to measure the effectiveness of their teaching but is also useful in developing the rationale for
pedagogical choices in the classroom.

It is not uncommon to conflate assessment with grading, but this would be a mistake. Student
assessment is more than just grading. Assessment links student performance to specific learning
objectives in order to provide useful information to students and teachers about learning and

teaching, respectively. Grading, on the other hand, according to Stassen et al. (2001) merely
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involves affixing a number or letter to an assignment, giving students only the most minimal
indication of their performance relative to a set of criteria or to their peers: “Because grades
don’t tell you about student performance on individual (or specific) learning goals or outcomes,
they provide little information on the overall success of your course in helping students to attain
the specific and distinct learning objectives of interest” (Stassen et al., 2001, p. 6). Grades are
only the broadest of indicators of achievement or status, and as such do not provide very
meaningful information about students’ learning of knowledge or skills, how they have
developed, and what may yet improve. The information teachers can receive with an assessment
behind the grades can the most important and useful to improve the quality of the course
content, teaching methods and strategies and the course program itself. Unfortunately, despite
the limited information grades provide students about their learning, grades do provide students
with significant indicators of their status — their academic rank, their credits towards graduation,
their post-graduation opportunities, their eligibility for grants and aid, etc. — which can distract
students from the primary goal of assessment: learning. Indeed, shifting the focus of
assessment away from grades and towards more meaningful understandings of intellectual
growth can encourage students (as well as instructors and institutions) to attend to the primary
goal of education.

There are generally two forms of student assessment that are most frequently discussed in the

scholarship of teaching and learning.

3.1.1 Summative assessment

Summative assessment is that is implemented at the end of the course of study. Its primary
purpose is to produce a measure that “sums up” student learning. Summative assessment is
comprehensive in nature and is fundamentally concerned with learning outcomes. While
summative assessment is often useful to provide information about patterns of student
achievement, it does so without providing the opportunity for students to reflect on and
demonstrate growth in identified areas for improvement and does not allow opportunities for
the instructor to modify teaching strategy during the teaching and learning process. (Maki,

2002) Examples of summative assessment include comprehensive final exams or papers.

3.1.2 Formative assessment

The formative assessment involves the evaluation of student learning over the course of time.
Its fundamental purpose is to estimate students’ level of achievement in order to enhance
student learning during the learning process. By interpreting students’ performance through

formative assessment and sharing the results with them, instructors help students to “understand
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their strengths and weaknesses and to reflect on how they need to improve over the course of
their remaining studies.” (Maki, 2002, pg. 11) Pat Hutchings refers to this form of assessment
as assessment behind outcomes. She states, “the promise of assessment—mandated or
otherwise—is improved student learning, and improvement requires attention not only to
results but also to how results occur. Assessment behind outcomes means looking more
carefully at the process and conditions that lead to the learning we care about...” (Hutchings,
1992, pg. 6, original emphasis). Formative assessment includes course work—where students
receive feedback that identifies strengths, weaknesses, and other things to keep in mind for
future assignments—discussions between instructors and students, and end-of-unit
examinations that provide an opportunity for students to identify important areas for necessary
growth and development for themselves. (Brown and Knight, 1994) So, feedback is crucial in

the formative methods of assessment.

It is important to recognize that both summative and formative assessment indicate
the purpose of assessment, not the method. Different methods of assessment can either be
summative or formative in orientation depending on how the instructor implements them. Sally
Brown and Peter Knight in their book, Assessing Learners in Higher Education, enphasizes the
need for caution against a conflation of the purposes of assessment its method. “Often the
mistake is made of assuming that it is the method, which is summative or formative, and not
the purpose. This, we suggest, is a serious mistake because it turns the assessor’s attention away
from the crucial issue of feedback.” (Brown and Knight, 1994, pg. 17) If an instructor believes
that a particular method is formative, he or she may fall into the trap of using the method without
taking the requisite time to review the implications of the feedback with students. In such cases,
the method in question effectively functions as a form of summative assessment despite the
instructor’s intentions. (Brown and Knight, 1994) Indeed, feedback and discussion are the

critical factors that distinguishes between formative and summative assessment.

In general, according to Tuning at Unideusto, the assessment of student’s outcomes in their

learning process, should:

o Be designed to measure the achievement of the intended learning outcomes and
other programme objectives.

e Be appropriate for their purpose, whether diagnostic, formative of summative.

o Have clear and published criteria for marking.

e Be undertaken by people who understand the role of assessment in the
progression of students towards the achievement of the knowledge and skills
associated with their intended qualification.

e Where possible, not rely on the judgements of single examiners.
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3.2 Assessment plan

The course program must include the assessment plan so that students know, from the
beginning, how and when the assessment moments will ocour and how their final grade is

achieved.

Barbara Walvoord (2010) argues that assessment is more likely to be successful if there is a
clear plan, whether one is assessing learning in a course or in an entire curriculum (see also
Gelmon, Holland, and Spring, 2018). Without some intentional and careful plan, assessment
can fall prey to unclear goals, vague criteria, limited communication of criteria or feedback,
invalid or unreliable assessments, unfairness in student evaluations, or insufficient or even

unmeasured learning. There are several steps in this planning process.

1. Defining learning goals. An assessment plan usually begins with a clearly articulated
set of learning goals.

2. Defining assessment methods. Once goals are clear, an instructor must decide on what
evidence — assignment(s) — will best reveal whether students are meeting the goals. We
discuss several common methods below, but these need not be limited by anything but
the learning goals and the teaching context. It’s good practice to have more then just
one assessment form in each course but each of these should cleary be addressing the
competences (knowledge, practical skills, attitudes) defined in the program of the
course.

3. Developing the assessment. The next step would be to formulate clear formats,
prompts, and performance criteria that ensure students can prepare effectively and
provide valid, reliable evidence of their learning.

4. Integrating assessment with other course elements. Then the remainder of the course
design process can be completed. In both integrated (Fink 2013) and backward course
design models (Wiggins & McTighe 2005), the primary assessment methods, once
chosen, become the basis for other smaller reading and skill-building assignments as
well as daily learning experiences such as lectures, discussions, practical sessions and
other activities that will prepare students for their best effort in the assessments.

5. Communicate about the assessment. Once the course has begun, it is possible and
necessary to communicate what are and when will happen all the assessment moments
and its performance criteria to students. This communication may take many and

preferably multiple forms to ensure student clarity and preparation, including
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assignment overviews in the syllabus, handouts with prompts and assessment criteria,
rubrics with learning goals, model assignments (e.g., papers), in-class discussions, and
collaborative decision-making about prompts or criteria, among others.

6. Administer the assessment. Teachers then can implement the assessment at the
appropriate time, collecting evidence of student learning — e.g., receiving papers or
administering tests.

7. Analyze the results. Analysis of the results can take various forms — from reading
essays to computer-assisted test scoring — but always involves comparing student work
to the performance criteria and the relevant scholarly research from the field(s).

8. Communicate the results. Instructors then compose an assessment complete with areas
of strength and improvement and communicate it to students along with grades (if the
assignment is graded), hopefully within a reasonable time frame. This also is the time
to determine whether the assessment was valid and reliable, and if not, how to
communicate this to students and adjust feedback and grades fairly. For instance, were
the test or essay questions confusing, yielding invalid and unreliable assessments of
student knowledge; were the questions to easy that all students got it right; were the
questions too hard that only a few got it right; was the assessment moment addressing
all the competences or were some missing?

9. Reflect and revise. Once the assessment is complete, instructors and students can
develop learning plans for the remainder of the course to ensure improvements, and the

assignment may be changed for future courses, as necessary.

As an example, at the School of Health of the Porto Polytechnic Institute, the undergraduate
program of Occupational Therapy, in order to ensure a certain coordination of the assessment
of the competences foreseen in each curricular unit, a system of weighting distribution of the
different assessment instruments used throughout the study plan was designed. That system is

explained in the following table:
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% for rezular % for courses % for final
Domain Method ° g with Project Project course
courses PBL
methodology
Clinical reasoning report
Analytic essay
Study case
D1- Portfolio
: : 45-75% 0-90% 90%
Knowledge | Oral presentation
Writen test
Activity analysis
Project
D2- Skills demonstration
Practical 15-45% 0-25% 0%
skills Apply protocols
D3- Tutor/mentor assessment 10% 10% 5%
Attitude . . . .
and how Self assessment and peer Weighting Weighting 5%
to be assessment factor factor

Within this frame, the course coordinator can choose which method can better suit the purposes
for the learning objectives assessment. The weighting factor regarding the self and peer
assessment if applied to all the assessment components that the student developed in a tutorial
group. This means that the final grade of all the assessment moments done in group by the
students is dependent of the students’ perceptions of the contribution that each student has given
to the output and how much each student has contributed to their learning. This also implies a
continuous reflection on the learning process during the course that is monitored both by the

professors and students.

3.3 Methods of student’s assessment

Assessment can vary widely from informal checks on understanding, to quizzes, to blogs, to
essays, and to practical demonstrations or elaborate performance tasks such as written or

audiovisual projects (Wiggins & McTighe, 2005).

In this section we will go through some common methods of assessment identified by Brown

and Knight that can be implemented in the classroom. It should be noted that these methods
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work best when learning objectives have been identified, shared, and clearly articulated to

students.

3.3.1 Written exams

Written examinations can take a wide range of formats, including the following short list of

common ones:

= Essays.

= Multiple choice questions.

= Problem solving based on clinical cases

* (Clinical reasoning/clinical reports.

= Literature reviews e.g., based on memory or open book or takeaway procedure.
3.3.1.1 Essays

According to Euan S. Henderson, essays make two important contributions to learning and
assessment: the development of skills and the cultivation of a learning style (1980). The
American Association of Colleges & Universities (AAC&U) also has found that intensive
writing is a “high impact” teaching practice likely to help students in their engagement,

learning, and academic attainment (Kuh 2008).

Things to consider about Essays:

1. Essays are a common form of writing assignment in courses and can be either a
summative or formative form of assessment depending on how the instructor utilizes
them.

2. Essays encompass a wide array of narrative forms and lengths, from short descriptive
essays to long analytical or creative ones. Shorter essays are often best suited to assess
student’s understanding of threshold concepts and discrete analytical or writing skills,
while longer essays afford assessments of higher order concepts and more complex
learning goals, such as rigorous analysis, synthetic writing, problem solving, or creative

tasks.
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3. A common challenge of the essay is that students can use them simply to regurgitate
rather than analyze and synthesize information to make arguments. Students need
performance criteria and prompts that urge them to go beyond mere memorization and

comprehension but encourage the highest levels of learning on Bloom’s Taxonomy.

This may open the possibility for essay assignments that go beyond the common
summary or descriptive essay on a given topic, but demand, for example, reflective
narrative or persuasive essays or more creative projects.

4. Teachers commonly assume that students know how to write essays and can encounter
disappointment or frustration when they discover that this is sometimes not the case.
For this reason, it is important for instructors to make their expectations clear and be
prepared to assist or provide students to resources that will enhance their writing skills.
Faculty may also encourage students to attend writing workshops at university writing

centers.
3.3.1.2 Exams and time-constrained, individual assessment

Examinations have traditionally been a gold standard of assessment, particularly in post-
secondary education. Many teachers prefer them because they can be highly effective, they can
be standardized, they are easily integrated into disciplines with certification standards, and they
are efficient to implement since they can allow for less labor-intensive feedback and grading.
They can involve multiple forms of questions, be of varying lengths, and can be used to assess
multiple levels of student learning. Like essays they can be summative or formative forms of

assessment.

Things to consider about Exams:

1. Exams typically focus on the assessment of students’ knowledge of facts, data, and other
discrete information crucial to a course. While they can involve questioning that
demands students to engage in higher order demonstrations of comprehension, problem
solving, analysis, synthesis, critique, and even creativity, such exams often require more
time to prepare and validate.

2. Exam questions can be multiple choice, true/false, or other discrete answer formats, or

they can be essay or problem-solving. :
To know more about on how to write

good multiple-choice  questions,
see this guide
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3. Exams can make significant demands on students’ factual knowledge and therefore can
have the side-effect of encouraging cramming and surface learning. Further, when
exams are offered infrequently, or when they have high stakes by virtue of their heavy
weighting in course grade schemes or in student goals, they may accompany violations
of academic integrity.

4. Inthe process of designing an exam, instructors should consider the following questions.
What are the learning objectives that the exam seeks to evaluate? Have students been
adequately prepared to meet exam expectations? What are the skills and abilities that
students need to do well on the exam? How will this exam be utilized to enhance the

student learning process?
3.3.1.3 Study Case/Clinical reasoning/clinical reports

Altough presented in a written form, a study case or a clinical reasoning analysis or a clinical
report developed by the students and subject to evaluation by the teachers, implies mobilization
of both knowledge and practical skills. The main goal of this kind of assignment is mostly the

process of to build professional reasoning.

Usually, these types of written assessment need some form of framework to guide the students
in the process and can be gradually introduced so it can meet the student’s levels of learning
development. Also, is a type of academic work that requires some time to be developed and can
be done in groups of students. It’s recommended that the development of this kind of
assignments is followed by theoretical and practical sessions where students can be in touch
with both knowledge and skills necessary to understand the contents of the clinical situation in
the most broad and specific sense and also create questions that help to address the goal of the

assignment.

Study cases or clinical reports are intented to assess student’s abilities to a more focused set of
parameters related to the profile of the profession. It can be used both in curricular courses and

in clinical fieldwork.

This type of academic work is usually based on real clinical cases that can be presented on
video or in live sessions (if possible). If the case is presented in some form of written text, this

should be rich in data but without conclusions so that the student is not biased by it.

Things to consider about clinical reasoning/clinical reports:
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1. The students need a guide that usually is provided by the teacher of the course.

2. Teachers need to know whatis the level of output required at the moment of student’s

level of learning development.

3. Students need to have access to some revelant references in order to support their

reasoning.

4. Students need time to research in the literature and attend practical sessions with

specialist teachers on the case subject to analysis to help develop reasoning skills. The

time frame shouln’d be less then a week and no more then three weeks.

5. Teachers need to consider that the case may be addressing specific conditions for the

occupational therapy practice. In this case, students may need to understand that

generalizations cannot happen as each case is a case and it is the process of building

professional reasoning that is the goal of this kind of assignment.

Example of a guiding table for a study case/clinical reasoning assignment:

“Based on the presented case, please fill the following table:’

)

Positive aspects of functionality
and main  restrictions in

participation

Methods and tools for a

comprehensive assessment

Hypotheses that may explain the

main problems

Intervention goals focused on

participation
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Approaches, techniques and

intervention strategies to consider

Examples of strategies in daily
life activities, preferably
integrated into routines; If
necessary, include activities to be

developed in a clinical context

Tools and  processes  for
monitoring progress and re-

evaluation

In this example, the items can be added during the learning process. So, for a first assignment,

students can be requested to fill just the first four lines. On a second or third assignment,

students can then fill all the seven items.

Example of a clinical report outline for an assignment:

“Based on the presented case, please develop a clinical report to be included in the case clinical

process’:
Outline for the report:
1. State of the art about presented clinical diagnosis
2. Positive aspects of functionality
3. Main restrictions to participation
4. Methods and tools used in the assessment
5. Hypotheses to explain the main problems
6. Goals of intervention (long term and short term)

7. Strategies and activities proposed to achieve the goals
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8. Performance metrics

3.3.2 Practical skills assessment

Practical / Skills assessment evaluate students on a set of skills they will have to conduct in
the field or real-world settings.

In disciplines such as Occupational Therapy, students are typically assessed in a specific order
of skills, meeting safety guidelines while carrying out the skills, communication and
interaction skills, positioning towards the patient, use of approapriate technical skills, use of
strategies, conducting of activities and adaptation to unexpected situations during the activity
and the ease in which they manage the transition from skill to skill. In some cases speed or
timeliness may also be a consideration.

Key Points to consider:
Students may benefit by:

e Connecting theoretical concepts to real world tasks
o Skill sets that are required or standard bodies of knowledge within their field
e Gain hands on experience within their field

Practical / Skills Evaluations are also beneficial in relation to creating an inclusive
classroom. For students who do not excel in text based assignments, but rather are
visual or tactile learners, a practical / skills evaluation gives them the opportunity to be
assessed in a medium in which they excel.

Assessing Practical / Skills Evaluation

When assessing Practical / Skills Evaluation keep in mind these factors that may
influence student performance:

1) Environment - aim to conduct the evaluation in a familiar environment for the
students and with familiar equipment set-up.

2) Comunication — the skills that are being assessed should be clearly stated in the
chosen form (written or verbally) and be consistent for every student. This will avoid
some bias during the grading process. Also, the students need to know what
parameters are being used for grading.

3) Feedback - it can be difficult to provide consistent and reliable feedback for
Practical / Skills Evaluation since there is no tangible document to assess, but rather a
process that happens in real- time. Videotaping students’ performance is a strategy that
allows lecturers to review the evaluation and provide feedback on specific
weaknesses/strengths. It is also useful for the students to take away.
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evaluation.

Times Higher Education article on evaluating Practical Skills offers
some practical tips from lecturers who regularly assess practical / skills

assessing Practical / Skills Evaluation

Assessing Skills and Practice, by Sally Brown and Ruth Pickford,
Routledge, 2006 is a good source for resources and frameworks for

Questions to guide the practical assessment

Why are we assessing?

What are the purposes for understanding the task on this occasion?

To give feedback?

To help students to adjust their practice?

To make a pass/fail decision?

To motivate or reinforce practice?

To grade or categorise students?

To testify regarding fitness-to-practice?

To enable informed option or career choice?

To help students know how they are doing?

To help them know where they need to direct their energies?
To remediate errors and modify inappropriate behaviours?
To review under-pinning values?

To help us know what impact our teaching is having?
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2. What is it we are assessing?

= [s the focus on product, outcome or process, or the use of theory in practice?
= How important is the means by which the practical outcome is achieved?

= Does it make sense to assess work in progress as well as the outcome?

= [s group work or teamwork an important component of the achievement?

*= How important is originality/creativity?

= To what extent is conformance with standards important?

3. How are we assessing?

*  What methods and approaches can we use?

= Should we be using vivas, presentations, portfolios, in-tray exercises, case-studies,
posters, production of artefacts, performances, annotated bibliographies, surveys,

projects, laboratory activities, live or simulated interaction with clients/patients?
= [s group, self or peer assessment appropriate?
= How useful would computer-assisted assessment be?

= [s online assessment a possibility?

4. Who is best placed to assess?

= Teachers usually undertake tasks requiring judgement, but are there opportunities for
peers from other groups (i.e. inter-peer group assessment) or from within one’s own

group (i.e. intra-peer group assessment) to be involved?
= To what extent can self-assessment be incorporated?

= Particularly with practical skills, how far can employers, clients and workplace line

managers be involved?
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What about audiences at performances or visitors to exhibitions, displays and

installations?

5. When should assessment take place?

= Must it be end point (once the student has finished with the subject)?
= (Can it be incremental, at intervals through the learning experience?

= (Can students have had the chance to repeat at the same practical assessment without

penalty?
* To what extent is it important to align with the traditional academic year?
= [sit possible to accommodate accelerated progress through a programme?
= To what extent can accreditation of prior learning be incorporated?

= [f we want to assess capability, is it enough to assess it once, or do we need to be

reassured that the competence is repeatable (other than just a lucky one-off success)?

3.3.3 Self assessment

The goal of implementing self-assessment in a course is to enable students to develop their
own judgement. In self-assessment students are expected to assess both process and product
of their learning. While the assessment of the product is often the task of the instructor,
implementing student assessment in the classroom encourages students to evaluate their own
work as well as the process that led them to the outcome. Moreover, self-assessment
facilitates a sense of ownership of one’s learning and can lead to greater investment by the
student. It enables students to develop transferable skills in other areas of learning that involve
group projects and teamwork, critical thinking and problem-solving, as well as leadership

roles in the teaching and learning process.

Self assessment can be used in any kind of course typology, such as practical or theoretical

courses or in fieldwork programs.

Syllabus 9: Student’s assessment and Internership 22



Co-funded by the
Erasmus+ Programme

Assessment and Evaluation of Student’s Learning

of the European Union
Things to consider in Self-Assessment

1. Self-assessment is not the same as self-grading. According to Brown and Knight,
“Self-assessment involves the use of evaluative processes in which judgement is
involved, where self-grading is the marking of one’s own work against a set of criteria
and potential outcomes provided by a third person, usually the teacher.

2. Students may initially resist attempts to involve them in the assessment process. This
is usually due to insecurities or lack of confidence in their ability to objectively
evaluate their own work. Brown and Knight note, however, that when students are
asked to evaluate their work, frequently student-determined outcomes are very similar
to those of instructors, particularly when the criteria and expectations have been made
explicit in advance.

3. Methods of self-assessment vary widely and can be as eclectic as the instructor.
Common forms of self-assessment include the portfolio, reflection logs, instructor-
student interviews, learner diaries and dialog journals and questionaires using a lickert

scale.
3.34 Peer Assessment

Peer assessment is a type of collaborative learning technique where students evaluate the
work of their peers and, in return, have their own work evaluated as well. This dimension of
assessment is significantly grounded in theoretical approaches to active learning and adult
learning. Like self-assessment, peer assessment gives learners ownership of learning and
focuses on the process of learning as students can “share with one another the experiences that
they have undertaken” (Brown and Knight, 1994, p. 52). However, it also provides students
with other models of performance (e.g., different styles or narrative forms of writing), as well
as the opportunity to teach, which can enable greater preparation, reflection, and meta-

cognitive organization.

Things to consider about Peer Assessment

1. Like self-assessment, students benefit from clear and specific learning goals and
rubrics. Again, these may be instructor-defined or determined through collaborative

dialogue.
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2. Also, like self-assessment, it is important to not conflate peer assessment and peer
grading, since grading authority is retained by the teachers of course.

3. While student peer assessments are most often fair and accurate, they sometimes can
be subject to bias. In competitive educational contexts, for example when students are
graded normatively (“on a curve”), students can be biased or potentially game their
peer assessments, giving their fellow students unmerited low evaluations. Conversely,
in more cooperative teaching environments or in cases when they are friends with their
peers, students may provide overly favorable evaluations. Also, other biases associated
with identity (e.g., race, gender, or class) and personality differences can shape student
assessments in unfair ways. Therefore, it is important for instructors to encourage
fairness, to establish processes based on clear evidence and identifiable criteria, and to
provide instructor assessments as accompaniments or correctives to peer evaluations.

4. Students may not have the disciplinary expertise or assessment experience of the
teacher, and therefore can issue unsophisticated judgments of their peers. Therefore, to
avoid unfairness, inaccuracy, and limited comments, formative peer assessments may

need to be supplemented with instructor feedback.

Both self and peer assessment need to have a clear impact on the overall assessment plan and
the students need to understand the why and how of that impact. It’s also important to take in
consideration that self and peer assessment is time consuming. So, if students don’t understand
the impact of these procedures on her/his learning development, it might consider it as a waste
of time. This means that, if self and peer assessment is to be included in the assessment plan, it
must be clearly explained to all the students, specially for those who have just arrived to the

higher education system.
Summary

As Brown and Knight assert, utilizing multiple methods of assessment, including more than
one assessor, when possible, improves the reliability of the assessment data. It also ensures that
students with diverse aptitudes and abilities can be assessed accurately and have equal
opportunities to excel. However, a primary challenge to the multiple methods approaches is
how to weigh the scores produced by multiple methods of assessment. When a certain method
produce higher range of marks than others, instructors can potentially misinterpret and mis-

evaluate student learning. Ultimately, they caution that, when multiple methods produce
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different messages about the same student, instructors should be mindful that the methods are

likely assessing different forms of achievement (Brown and Knight, 1994).

These are only a few of the many forms of assessment that one might use to evaluate and
enhance student learning. To this list of assessment forms and methods we may add many more
that encourage students to produce anything from research papers to films, theatrical
productions to travel logs, school newspaper editorials to photo essays, manifestos to short
stories. The limits of what may be assigned as a form of assessment is as varied as the subjects

and skills we seek to empower in our students.

Visit the Vanderbilt’s Center for Teaching to learn more about other assessment

innovations and  subjects:  https://www.onlineassessmenttool.com/knowledge-

center/assessment-knowledge-center/item10148
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4 Fieldwork Education - Internership

The purpose of fieldwork education is to propel each generation of occupational therapy
practitioners from the role of student to that of practitioner. Through the fieldwork experience,
future practitioners achieve competence in applying the occupational therapy process and using
evidence-based interventions to meet the occupational needs of a diverse client population.
Fieldwork assignments may occur in a variety of practice settings, including medical,
educational, and community-based programs. Moreover, fieldwork placements also present the
opportunity to introduce occupational therapy services to new and emerging practice

environments.

Each fieldwork experience should provide learning opportunities, resources and an optimum
environment for learning. Students are ‘professionals in training” who acquire abilities and
professional behaviors as well as new knowledge while engaged in fieldwork education.
Students, fieldwork educators, onsite fieldwork coordinators, university professors and
university fieldwork coordinators are expected to collaborate in linking fieldwork experiences
to what students have learned in class. Therefore, it is important to share a common vision for

fieldwork education.

4.1 Principles of the Fieldwork experience

= Be a collaborative learning experience among students, clients, fieldwork educators,

onsite fieldwork coordinators and university programs;
* Be mutually beneficial to students and fieldwork educators;
* Promote and develop behaviors required of a regulated health professional;

= Be accepted as an essential part of professional growth for both students and fieldwork

educators;
= QOccur in a positive learning environment;

* Consider the teaching methods and learning styles of both students and fieldwork

educators;

* Consider students’ learning objectives in relation to their professional development

within the context of the fieldwork environment;
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Develop inter-professional (IP) competencies;

= Support students to account for their learning;

= Enable students to link theory with practice;

= Enable students to take an active role within the site;

= Promote satisfaction for both students and fieldwork educators regarding the fieldwork

experience;

= Support fieldwork educators preferences for student level, timing and supervision model

to facilitate the acheivement of the educational goals;

*  Occur anywhere the roles and functions of an occupational therapist can be developed

and integrated.

4.2 Fieldwork management

Each program of Occupational Therapy should define the goals and learning objectives for each
fieldwork. The goals may depend on the characteristics of the occupational therapy practice in
the context of actual society needs and may vary from time to time. As an example, students of
a particular Occupational Therapy program in a certain country may be required to experience

fieldwork in the following areas of practice:
1. Occupational Therapy for children
2. Occupational Therapy in Rehabilitation services
3. Occupational Therapy in Mental health services
4. Occupational Therapy in Elderely services
Another exemple of distribution of the fieldwork experience is:
1. Occupational Therapy in Physical Health
2. Occupational Therapy in Mental health

3. Occupational Therapy in community services
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Regardeless the distribution of the fieldwork experience, students are required to graduate with
fieldwork experience reflecting exposure to a diversity of areas of practice, and practice settings
across the lifespan. The total amount of hours dedicated in the program to fieldwork, should
then be distributed considering the reality of practice found in the occupational therapy services

in that country or region.

As students proceed through their fieldwork assignments, performance expectations become

progressively more challenging.
In some countries, the fieldwork can have different levels:

Level I fieldwork experiences occur concurrently with academic coursework and are “designed
to enrich didactic coursework through directed observation and participation in selected aspects
of the occupational therapy process” (Accreditation Council for Occupational Therapy
Education [ACOTE], 2007a, 2007b, 2007c). In this case, the course content program should

include the specific hours dedicated to this level I fieldwork.

Level II fieldwork experiences occur at or near the conclusion of the didactic phase of
occupational therapy curricula and are designed to develop competent, entry-level, generalist
practitioners (ACOTE, 2007a, 2007b, 2007¢c). Level 1I fieldwork assignments feature in-depth
experience(s) in delivering occupational therapy services to clients, focusing on the application
of purposeful and meaningful occupation and evidence-based practice through exposure to a
“variety of clients across the life span and to a variety of settings” (ACOTE, 2007a, 2007b,
2007c¢).

The management of the fieldwork education may include the follwing procedures:
1) Meeting with the students:

a) Fieldwork Information meeting to familiarize the student to the fieldwork system and

processes and to discuss issues relevant to fieldwork.
b) Selection process and approval.

c) Information about insurance policies, expences (scholarship if possible) and

communication issues.
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d) Information about schedule of the supervision seminars by the university fieldwork

coordinators.
e) Attendance — students working hours during fieldwork placement and absence policy
f) Student’s withdrawal policy
2) Meeting with the fieldwork educators:
a) Information about who are the students that will attend the fieldwork placement.
b) Information about the goals and learning objectives for each fieldwork placement.
c) Information about the plan for the fieldwork placement.
4.2.1.1 Example of a plan for the fieldwork period (8 weeks)

It is proposed that each fieldwork education is organized in cycles of one week. For these cycles
the student must present, for prior discussion, the weekly planning, with the objectives to be
achieved in that cycle, and define the way in which he intends to do it (techniques, procedures,
etc.). Only after its approval by the fieldwork educator in the weekly meeting the student must

implement his plan.
Ist week (progressive introduction to the fieldwork placement).
= Introduction of the student to the procedures of the internship site.
=  Ways of gathering information (clinical files, library, etc.).
= Introduction of the student to the team.
= Observation and study by the student of the clinical cases subsequently in his charge.

* Clinical assessment of patients (the student begins the process of assessing clinical

cases).
* Preparation and discussion of work plans and programs.
= Progressive transfer of clinical cases from the fieldwork educator to the student.

= Preparation of the Log Book.
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2nd, 3rd and 4th weeks

= Implementation of weekly work plans;

= Completion of the process of evaluation of clinical cases atributed to the student;
= Preparation of the intervention plan for each of the clinical cases assessed;

= Preparation of the case study on one of the patients at student’s charge;

= Preparation of the fieldwork Log Book;

Mid-term evaluation on fieldwork site.
5th, 6th and 7th weeks
= Implementation of weekly work plans;
= Development of the intervention plan prepared and corrected for each case;
= Delivery of the case study to the supervisor;
= Preparation of the fieldwork Log Book.
Last week
= Preparation of re-assessments on one or more cases in follow-up;
= Delivery of the case study (if it needs corrections);
= Delivery of the Log Book;
* Final assessment at the filedwork placement.
At the University, with the fieldwork coordinators
= Discussion and assessment of the case study;

= Assessment of the log book.

The Log Book is an important tool for the student. It’s the tool where the student will register
all her/his learning development. The Log Book may include:
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Observations records of all the sessions the student attends, including other professions

contacts in the team;

Assessment records;

Intervention plans for each of the cases the student will be involved with;
Interventions sessions, including goals for each session, materials and equipments used;
Results records;

Visits records;

Interviews records;

Materials developed by the student and related with the case studies;

Contacts

Important references used during the fieldwork experience.
Roles and responsabilities of the fieldwork actors

Fieldwork educators

Become familiar with the university fieldwork education program (learning objectives,
educational tools, fieldwork evaluation tool, expected performance of student

depending on placement level) and with the supervision process;

Offer a welcoming environment, a comprehensive orientation (including site- specific

policies) and provide space for student use, as available within the site’s resources;
Act as role models for students;

Offer a positive and comprehensive learning environment to enable student
development within the essential competencies (ACOTRO, 2003) required for

occupational therapy practice;

Clearly inform students of what is expected of them, appropriately grade responsibilities

and expectations and be available to students to offer appropriate supervision;
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Offer regular and timely feedback based on student performance, including

recommendations for improvement;

= Assist students to develop a good understanding of their “professional growth” and of

the remaining learning objectives by allowing and promoting time for guided reflection;

= Meet with students to discuss and evaluate their performance at the mid-term and end

of the fieldwork education experience;

* Communicate with the university fieldwork coordinator if the student encounters any

significant challenges or concerns;

* Provide to university fieldwork coordinators and students current information to

complete and maintain a “Fieldwork Site Profile (FS-PRO)”.
4.3.2 University clinical education coordinators

= Assist students to develop a good understanding of their professional growth with
respect to core competencies as described in the Profile of Occupational Therapy
Practice in Canada (2007) by offering fieldwork preparation (e.g. orientation and

resources) and debriefing sessions (e.g. integration of theory with practice) to students;

=  Provide fieldwork educators with orientation and educational resources related to the

university academic and fieldwork education programs and the supervision process;

= Coordinate offers and requests for placements and whenever possible match students

and sites according to students’ academic and fieldwork profiles and interests;

= Ensure students make suitable choices with regard to establishing a varied fieldwork

education profile (clienteles and fieldwork settings);

= Offer ongoing support and problem solving to students and fieldwork educators in

dealing with student learning challenges;
= Recognize fieldwork partners who contribute time and expertise in supervising students;

* Provide sites with a fieldwork agreement, either temporary or long term, describing the

liability and responsibilities of each party;
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* Ensure students are provided with appropriate liability coverage and work site

isurance;

= Regularly assess the content and quality of supervision given and provide

recommendations to fieldwork sites and feedback to fieldwork educators.

= Regularly assess the content and quality of the environment in which the placement
occurs to ensure appropriate resources are available and provide recommendations to

fieldwork sites.

4.3.3 Students

= Take responsibility for their learning experience and the direction of that experience in
partnership with fieldwork educators, onsite fieldwork coordinators, university

professors and fieldwork coordinators;

*= Consider personal and professional goals before the beginning of the fieldwork
experience. Create and record formal learning objectives by the beginning of the second

week of the placement. Review and adjust them throughout the placement;
* Do preparatory readings before and during the fieldwork experience;

= Uphold the Codes of Ethics at all times (professional association, professional

regulatory body, fieldwork site, university program);
= Comply with site and university policies and procedures;

» Increase their understanding of the Standards of Practice (if defined by the country’s
professional regulatory body) and promote the roles and functions of occupational

therapists in an inter-professional manner;

* Increase their understanding of and respect the roles and functions of other team

members;
= Learn how occupational therapists contribute to the service delivery team;
= Increase their understanding of the systems in which occupational therapists practice;

= Develop competencies for the application of the occupational therapy process;
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= Develop increased confidence and competence in their practice of occupational therapys;

= Develop an interest in one or several areas of occupational therapy to guide them in

designing their learning plans and career path;

* Communicate with the university fieldwork coordinator if they encounter any fieldwork

challenges or concerns;

= Provide feedback to supervisor based on their fieldwork learning experience.

4.4 Evaluation of the fieldwork experience

The student’s learning evaluation may comprise different moments. In general, it’s recommend

to include:

1) Fieldwork educators’ evaluation (60 to 75%).
a) Mid-term formative evaluation.
b) Final evaluation (summative).

2) Student’s self-assessment (5 to 10%)

3) University evaluation (15 to 35%)

Each of these moments, should have a percentage of the student’s final grade for each fieldwork

learning experience.

While the student’s self-assessment is based on her/his perception of the leaning experience,
the fieldwork educator and the fieldwork coordinators evaluation is based on the competences
that the student is expected to develop during the fieldwork placement. These competences may

be grouped in the following areas:

1) Practice knowledge - theoretical and technical knowledge as well as knowledge of roles,
parameters and values of the profession. Example: able to provide the evidence or discuss
the theory behind why they chose a particular approach or model to use with a particular

client. Be able to discuss the anatomy and kinesiology concepts behind making a splint.
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Clinical reasoning - analytical and conceptual thinking, problem-solving and good
judgment. Example: able to analyze and think through what they are doing. Use common

sense and good judgment in doing what is best and most reasonable given a certain situation.

Facilitating change in the client - able to carry out all components of the Occupational
Therapy process in a client-centered based intervention. Example: able to choose and use
appropriate assessment tools, to plan and carry out appropriate interventions, to determine

when intervention should cease and provide for discharge and follow-up.

Communication - open and appropriate written, verbal and non-verbal communication.
Example: appropriate charting, reporting in rounds or meetings, speaking assertively for

client’s interests.

Professional interactions — fosters trust and respect while working collaboratively with
others within ethical and legal standards. Example: be able to develop a therapeutic
relationship with clients. To understand professional boundaries and to work collaboratively

in team settings.

Professional development — identifies areas for future growth through self-directed learning.
Example: takes initiative to seek out learning experiences, especially during “down time’,

proactive in identifying areas of interest.

Performance management - accountable, responsible, with ability to organize and set
priorities. Example: able to schedule self and clients, makes good use of time and prioritizes

work appropriately. Organizes self and materials.

Example of Student’s stages for professional competency development:

Stage 1 Stage 2 Stage 3
Student Knowledge Transition — Consolidation —
performance Application Reflection on action | reflection in Action
Educat.OF Direct teaching / Consulting /
supervision style evaluation / Coaching Mentoring
feedback
Scoring Depends on the scoring system of each university and should be
aligned with the learning objectives defined for each of the
competences in a progressive way.
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Fieldwork education constitute an integral part of the occupational therapy education curricula.
Through fieldwork, students learn to apply theoretical and scientific principles learned from
their academic programs to address actual client needs within the context of authentic practice

environments.

While on fieldwork, each student develops competency to determine client occupational
performance needs to identify supports or barriers affecting health and participation and

document interventions provided.

Fieldwork also provides opportunities for the student to develop advocacy, leadership, and

managerial skills in a variety of practice settings.

Finally, the student develops a professional identity as an important step to become an

occupational therapy practitioner.
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